CHAPTER II
REVIEW OF RELATED LITERATURE

This chapter contains some literatures that are reviewed to help the researcher
to analyze the data and answer the research questions.
A. Reading
The following describes the nature of reading, the definition of reading
and the teaching of reading.
1. The Nature of Reading
As reading plays an important role in language learning to get
information, it would be better that this teaching is wisely done. To
understand a text a student must have a good command of the vocabulary of
the target language, though learning a language does not mean merely
learning words. According to Abbot to define or describe the nature of reading
it is agreed that there are two broad aspects or level. First there is a basically
visual task, that of deciphering the marks on the page, the brain receiving
signals from the eye. This mechanical level include eye movement, from left
to right for Eﬁglish to be learnt by a learner who does not use a left to right
script in his first language, or who is uneducated in his first language.
Secondary, there is a cognitive task that of interpreting the visual information
so that one is not simply ‘barking at print’. Here we are concerned with
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thinking skills, since some kind of reconstruction take place in the reader’s
mind: he attempt to build up the meaning the writer had in mind when he

wrote the text.””

According to Harris, reading is the meaningful interpretation of printed or
written verbal symbols that involves sensing, perceiving, achieving meaning,

learning and reacting in several ways. '®

In this case, reading is the process of the reader’s background knowledge
interacts with the text. The interaction always include material of read,
knowledge the process by the reader, and psychological an intellectual
activities. Reading is not one skill but a large number of highly interrelated

skills that develop gradually over the year.'?

According to Abbot, there are some categories of the types of reading.
First is skimming; the eyes run quickly over the text to discover what it is
about, the main idea(s), and the gist. Second is scanning, here the reader is on
the look-out for a particular item or items he believes is in the text. And the

third is intensive reading or study reading: this involves close study of the

'* Gerry Abbot, Gerry, el al.1981. The Teaching of English as an International Language: A
Practical Guide: William Collins Sons and Co. Ltd. P:82

' Albert Harris. 1962. Effective Teaching and Reading. New York: David Mackay Company,
Inc. p: 09

'” Albert Harris,J. and Edward R. sipay. 1980. How fo Increase Reading Ability. Seventhly edition.
New York. Longman.P:13.



13

text. As the amount of comprehension should be high, the speed of reading is
correspondingly slower.'® It means that the slower someone reads, the more
likely the text will be comprehended. Meanwhile, Kustaryo states that there
are also three technique of reading they are: 1) skimming is a technique used
to look for the ‘gist’ of what the author is saying without a lot of detail. This is
used if a reader only wants to a preview or an overview of the material. Pt
means that in preview skimming someone reads the introductory information,
the headings, and subheading, and the summary. Moreover, overview is
important to encourage students to find that more reading will improve their
understanding of their fields. 2) Scanning is a searching that requires a reader
to float over the material until he finds what he needs. Then, he stops and
reads as much as necessary in order to answer his question.zo(Ophelia
Hancock in Kustaryo). So as to scan effectively, a reader should have a clear
idea of what he is looking for, where he is likely to find it, and hOw he can
recognize the information when he sees it. And 3) reading with
comprehension means understanding what has been read. It is an active,
thinking process that depends not only on comprehension skills but also on
the student’s experiences and prior knowledge. Comprehension involves

understanding the vocabulary seeing the relationships among words and

18 Gerry Abbot, el al.1981. The Teaching of English as an International Language: A Practical
Guide: William Collins Sons and Co. Ltd. P:92.

19 Sukirah Kustaryo. 1988. Reading Techniques for College Students. Jakarta: Depdiknas. P:5-12.
20 .

Ibid. p:9
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contacts, organizing idea, recognizing the author’s purpose, making judgment,

and evaluating.

Moreover, reading is intricate activity in obtaining meaning from the text
through perceptual, cognitive, or linguistic process. For that meaning, think of
reading as a process of recognizing and analyzing words and of understanding

words and ideas. The view can be seen in Figure 1.

Reading

Recognizing and analyzing words Understand words and ideas

Figure 2.1 Two basic categories of reading skills (Ekwall).

Based on Figure |, it can be said that there are two basic processes in
reading, recognizing and analyzing words, and understanding words and
ideas. While reading, a reader faced many words of the text. And to know the
meaning of the words s’he must recognize them. By recognizing the words, a
reader himself will analyze and think of the words. In order words, however,

word recognition skills are perhaps the most important factor in determining
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the degree of comprehension. Attempting, to comprehend without an adequate
knowledge of vocabulary is really impossible, it will waste time and effort.
That is why, to comprehend what a reader reads, s/he must understand the

words of the text and understand the purpose of the author.

2. The definition of reading

Many people assumed that reading is an activity of looking at and
understanding written form. According to Harris, reading is the meaningful
interpretation of printed of written verbal symbols; it also involves sensing,
perceiving, achieving meaning, learning reacting in a variety of ways?.
Another linguist, Hudson in Kamidjan cites that reading is a process that is
done and used by reader to get message and information that is hand-over by
the writer through written form.?

In addition, Harris and Sipay stated that, interpretation meaning of
printed letters into meaning, or giving meaning into written words.? From this
definition, it can be said that reading is an activity where the reader transfer
the information from the text by the way of understanding, grasping,

translating, and giving the meaning,

*! Albert Harris. 1962. Effective Teaching and Reading. New York: David McKay Company
INC. p: 09.
2 Kamidjan. 1996. Teori Membaca. IKIP surabaya
B Harris and Sipay. 1980. How fo Increase Reading Ability. Sevently edition. New York: Longman
Inc.
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3 Teaching of reading
Reading is the single most important subject taught in school. Teaching
reading enters into much of what an English teacher does. In this part, the
researcher will concern with principles in teaching reading.
1. Principle 1: Reading is not a passive skill,

Reading is an incredibly active occupation. To do it successfully, we
have to understand what the words mean, see the pictures the words are
painting, understand the arguments, and work out if we agree with them.
If we do not do these things-and if students do not do these things-then we
only just scratch the surface of the text and we quickly forget it.

2. Principle 2: Students need 1o be engaged with what they are reading.

As with everything else in lesson, students who are not engaged with
the reading text-not actively interested in what they are doing-are less
likely to benefit from it. When they are really fired up by the topic or the
task, they get much more from is in front of them.

3. Principle 3: Students should be encouraged to respond to the content of a
reading text, not just to the language.

Of course, it is important to study reading text for the way they use
language, the number paragraphs they contain and how many time they
use relative clauses. But the meaning, the messape of the text, is just as
important and we must give students a chance to respond to the message

in some way. It is especially important that they should be allowed to
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express their feelings about the topic-thus provoking personal engagement
with it and the language.
. Principle 4: prediction is a major fiction in reading.

When we read texts in our own language, we frequently have a good
idea of the content before we actually read. Book covers give us a hint of
what’s in the book, photographs and headlines hint at what articles are
about and report look like reports before we read the single word.

The moment we get this hint-the book cover, the headline, the word
processed page-our brain starts predicting what we are going to read.
Expectations are set up and the active process of reading is ready to begin.
Teacher should be give students “hints” so that they can predict what's
coming too. It will make them better and more engage readers.

. Principle 5: match the task to the topic.

We could give students Hamlet’s famous soliloquy ‘to be or not to be’
and ask them to say how many times the infinitive is used. We could give
them a restaurant menu and ask them to list the ingredients alphabetically.
There might be reasons for both tasks, but, on the face of it, they look a bit
silly. We will probably be more interested in what Hamlet means and
what the menu foods actually are.

Once a decision has been taken about what reading text the students
are going to read, we need to choose good reading task-the right kind of

questions, engaging and useful puzzles etc. the most interesting text can
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bounder mined by asking boring and inappropriate questions; the most

commonplace passage can be made really exciting with imaginative and
challenging tasks.

6. Principle 6; good teachers exploit reading texts to the full.

Any reading text is full of sentences words ideas, descriptions etc. it
doesn’t make sense just to get students to read it and then drop it to move
on to something else. Good teachers integrate the reading text into
interesting class sequences, using the topic for discussion and further tasks

using the language for study and later activation®.

B. Teaching Reading Comprehension

As Abbot said that in teaching reading, the teacher should bear in
mind if s/he teacher the students or tests them.” That is, if the material or

activity a means of helping the students to improve their reading ability.

According to George and Evelyn Space in Ekwall, The factors
influencing comprehension may be arranged in three broad categories: (1)
those inherent in the material being read, (2)the characteristics of the reader,
and (3) the influences dependent upon the manner of reading. Within this

categories Space and Space also include these prominent factors: vocabulary

* Jeremy Harmer. 1998. How to teach English: An Introduction to The Practice of English
Language Teaching. England edition Longman. P: 70.

* Gerry Abbot et, al.1981. The T eaching of English as an International Language: A Practice
Guide. London: William Collins Sons and Co. Ltd. P:83
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knowledge; the structure and style of the material being read; the ability to use
reasoning processes; the beliefs, attitude, and prejudices of the reader: the

purposes of the reader; and the rate of reading

Most commonly use measure of reading achievement attempt to
measure only two broad categories of comprehension-vocabulary and reading
comprehension. Abbot said that efficient reading depends first of all on

having a purpose for reading knowing why you are reading text.?’
C. The Characteristics of Reading Comprehension

Specific comprehension skills cannot be completely isolated because

they are so interrelated that on skill depends to some degree on another skill.

Kustaryo says that in broader sense comprehension could be divided

into three levels of skills:?®

a.  Literal reading; refers to the ideas and facts that are directly stated on the
printed page. In fact, literal ideas and facts are usually so clearly stated

that one could go back in the passage and underline the information

?¢ Eldon Ekwall. and James L. Shanker. 1988. Diagnosis and Remediation of the Disable Reader.
Boston: Allyn and Bacon. P:76.

* Gerry Abbott, et, al.1981. The Teaching of English as an International Language: A Practice
Guide. London: William Collins Sons and Co. Ltd. P:83

% Sukirah Kustaryo. 1988 Reading Techniques for College Students. Jakarta: Depdiknas. P:12
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desired. The literal level of comprehension is primary to all reading

skills at any level because a reader must first understand what the author

said before he can draw an inference or make an evaluation.

b.  Inferential to get the inference, or implied meanings, from the treading
material one must read between lines. inferences are ideas a reader
receives when he goes beneath the surface to sense relationship, puts
facts and ideas together to draw conclusions and make generalizations,
and detects the mood of the material. Making inferences requires more
thinking on one’s part because one must depend less on the author and

more on personal insight.

c. Critical reading; it requires a higher degree of skill development and
perception. Critical reading requires reading with an inquiring mind and
with active, creative looking for false statement. It means questioning,

comparing, and evaluating,

One the most important comprehension skill is finding the main ideas.
This could be a literal skill if the idea is directly stated or an inferential skill if
it is not directly stated. Ausubel in kustaryo says that new ideas and

information are learned and retained most effectively when inclusive and
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specifically relevant ideas are already available in cognitive structure to serve

a subsuming role or to finish ideational anchorape.”

On the other hand, students sometimes do not know what the topic or
the main idea of the text they read. Therefore, they cannot understand the
paragraph they have read. Hence, they should not only understand the key
words, but also the meaning of the words and their relationship within the
paragraph. According to Kustaryo there are three factors that have to do with
comprehending the paragraph.®® First, word recognition, the students face
difficulties when trying to recognize words of the target language. These
difficulties arise because these two languages, English and Indonesian, are
not branches of the same language. Both have different syntactical patterns
such as word-ordering to express equivalent ideas. Word recognition is an
important component in understanding a target language or native language.
Students differ in their word recognition skill in their own native language
and the target language. Therefore, it is impossible for an Indonesian student
to become more adapt at word recognition in the tarpet language than he is in
his native language. Second, new word recognition, new words and words

which have been learned are two aspects which might cause difficulties in the

2 Ibi.P: 15

30 ibid P:15



22

learning of vocabulary. Learning new words, words which are introduced for
the first time to the students is greatly influenced by their prior knowledge
about words. For example, word “prediction”, students can easily produce it
with their prior understanding of the word “predict’’. It makes them think of
the suffix —ion that forms the noun ‘prediction’. On the contrary, words like
‘behavior’ and ‘signature’ are not easy to recognize because their forms are
intricate. The students sometimes do not know that there is a connection
between the word ‘behavior’ and the word ‘behave’, between the word
‘signature’ and the word ‘sign’. It is because of their complexity forms.
Hence, the role of memory should be noted by the teacher when selecting
materials and deciding methods for teaching language. Third, the language
system, this factor involves vocabulary and structure, vocabulary and sound
system, and vocabulary and spelling. (1) Vocabulary and structure;
vocabulary and structures are firmly joined; they cannot be separated from
each other. (2) Vocabulary and sound system; one aspect of learning a second
language is mastering the sound system. The students should make efforts to
know how an English word is pronounced. In English a different stress on a
word makes a different meaning. For instance, a) he is coming, and b) he is
coming? The first sentence tells us that someone is coming, while the second
one asks us whether he is coming or not. Understanding the sound system of
the target language is one of the aspects of learning language which should

not be ignored. (3) Vocabulary and spelling; English spelling is difficult for
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Indonesian students because of the phonemic irregularity or lack of a

phoneme correspondence.

Meanwhile, Thomas Barrett in Ekwall suggests that the cognitive
dimension for comprehension categories might be classified as “(a) literal

meaning, (b) inference, (c) evaluating, and (d) appreciation.” !

D. Types of reading

Talking about reading, actually, there are several types of reading that can
be studied. Here, the researcher tries to define three types of reading. They are
development reading, functional reading, and recreational reading.*
1. Developmental Reading
Harris and Sipay In their book defined that “Developmental reading activities
are to give the teachers’ main purpose to improve the reading skill”. It means
that the main goal of this activity is learning to read.®
2. Functional Reading
“Functional reading includes all reading in which primary aim is to obtain
information” (ibid).opposite the developmental reading, which focused on
learning to read, the main goal of functional reading, is reading to learn. It

focuses on reading as a devise to learn something; the reader reads the text

3! Eidon Ekwall. and James L. Shanker. 1988. Diagnosis and Remediation of the Disable
Reader. Boston: Allyn and Bacon. P:77.

%2 Ibid. p: 73
3 Ibid. p: 730
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“Functional reading includes all reading in which primary aim is to obtain
information” (ibid).opposite the developmental reading, which focused on
learning to read, the main goal of functional reading, is reading to learn. It
focuses on reading as a devise to learn something; the reader reads the text
carefully and concentrates in other to gain the important information from the
text. This is kind of reading for instance reading dictionaries, reading
encyclopedia, reading indexes, etc.
3. Recreational reading
“Recreational reading consists of reading activities that have enjoyment,
entertainment, and appreciation as major purposes”. It is kind of reading for
pleasure or interest. It can attract the reader to follow the content of the text
until the end of the text.
Besides that, Abbot et al divides reading into three types. They are,
skimming, scanning, and intensive reading.

1. Skimming
Skimming is reading to find out the main idea of the text. For
example, we read to get the title of the text, to get the main idea of each

paragraph, etc.
2. Scanning

Scanning is reading to look out for particular items in the text such as

name, date, place, etc
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3. Intensive reading
In additional aspect in his book, he mention extensive reading that us
associated with supplementary reading books read outside the classroom

such as short story, novels, magazines, and news paper™.

E. Three Phases of Reading Strategy

The following three phases of reading, pre-reading, whilst reading, and
post-reading.” Because the reading should be planned as part of a lesson,
these three phases would be integrated into the instructional sequence and
may include passages from the textbook, handouts of Internet materials,

primary documents, and charts.

1. Pre-reading Stage
"The goal of pre-reading stage are to active (to build, if necessary)the
students knowledge of the subject, to provide any language preparation
that might be needed for coping with the passage, and finally to, motivate
the learners who want to read the text.*®
The pre-reading stage is applied because of the fact that the student’s

previous knowledge and experience affect their comprehension of the

3 Gerry Abbott et al. 1981. The teaching of English As An International Language: A
Practice Guide. London: William Collins Sons and Co. Itd.
Bwww.coedu.usf edu/main/.../seced/.. /SSE4335ReadingStrategies.doc

% Dubin and Bicina.1991. p:202
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material. Therefore, the teacher should provide the proper frame of
reference before the students confront the text, because it influence their
success. Technique that can be used to mobilize the existing the
knowledge are various, for example; the use of picture, movies, field trips,
and text survey.

There are five activities that can be done by teacher in guiding the
students before reading.

Firstly, the teacher provides a reason for reading the reader
need the framework of reason for reading, so that they can decide how
detail their understanding must be. Therefore, it is often helpful to give
the students an imaginary purpose for reading, to enable them judge
what they can skim over, what they must attend to in detail according
to its relevance of their purpose.

Secondly, the teacher introduces the text. It is done to point
students to right direction, to get them to the right mood for the
particular text and if possible make them feel interest in reading it.

Thirdly, the teacher breaks up the text. A long text, even if is it
not difficult, may appear doubting to the students whose not reading is
not very skilled or speedy. Breaking up the text has some advantages.
It is easier to walking thorough and organized way on short section
than on a complete of a long text at time. Handling text in section can

also lead to more effective learning because the students deal with
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sections in the text one by one. In this way, interpretation becomes
steadily easier as it builds understanding of earlier section.

Next, the teacher deal with new words. Not all new word needs
to be taught. Nuttal suggested teaching a few important key words that
provide penuine reading task before beginning to read. This will help
the students to use the context as a guide to interpreting some of a new
language. However, according, to Nuttal, it will more effective if the
new vocabulary is taught during the reading process.”’

In teaching vocabulary, Nation processes two different
strategies that allow the learners to deal with the new vocabulary. The
first stratepy for learning words in a list and the second is strategy for
interpreting words using context clues.

In learning words in a list, nation offers some useful tips in
learning new vocabulary. One of them is to make the learning is more
efficient if the foreign words are associated with a word in mother
tongue rather than in the foreign synonym definition.*®

Dictionary can also be used in teaching new vocabulary.
However, using dictionary too often is not recommended by Nuttal.

She stated that habit of consulting the dictionary will slow down the

¥Christie Nuttal. 1982, Teaching Reading Skiil in Foreign Language: London; HEineman
Educational Books.

3% Paul Natio. 1980. Strategies for Receptive Vocabulary Learning, Guidelines for Vocabulary
Teaching. Volume 3; 18-23.
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speed of reading because of the time involved. More seriously, this

will interrupt the readers through the process, which should be

engaged in following the continued development of the thought of the
text.”

Finally, the teacher gives a sign post question. A signpost has
the purpose to guide the students when they read, directing their
attention to the important point to the text, preventing them from going
off along false track.

2. Whilst-Reading Stage

“The aim of the second stage is to help the students to understand the
specific content and to perceive the rhetorical structure of the text”.

The stage requires the teachers’ guideline to ensure that students
assume an active, questioning approach to the material. The types of
reading activity deepen on the students reading and comprehension skill
and their experience with expository reading. The teacher might also
maximize the student’s participation by having the students read and
partner, and retelling the critical information to their partner.®©

Concerning with explanation above, Abbot describes the activities

involve in whilst reading activity, they are:

*Christie Nuttal. 1982. Te eaching Reading Skill in Foreign Language: London: HEineman
Educational Books

“ Douglas Carnie and Others.1990. Direct instruction reading. Ohio: Meril publishing
Company. P: 377.
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a. Identifying the main idea

1) Read the passage in order to give the title.

2) Read the passage in order to select the most appropriate title from

the text given.

3) Identify the topic sentence
b. Finding detail in the text.

c. Following a sequence.

d. Inferring from the text.

€. Recognizing the writer’s purpose and attitude

f. Recognizing discourse feature

3. Post-reading Stage

While the learners are reading purposefully, the teacher can gain a good
idea of how they are copying with their reading because the teacher will be
able to circulate round the classroom, seeing how well the reading task are be
done.

By checking on the reading activity is only the first step. We can
exploit the learners experience in reading by means of further activities for
instance; we may now consider it valuable language work to deal with
some of the unknown words, which we had deliberately chosen not to

consider at the pre reading stage.*!

“! Gerry Abbott, et al. 1981. The T eaching of English As International Language: A Practical
Guide. London: William Collins Sons and co. ltd. P: 101.
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Camnie said that the goal of pos reading activities is to integrate
synthesize, and consolidate the information that has been read in the
selection. There are some activities in post reading such as filling in a
blank concept map, discussing content using class notes, and developing a
visual representation of the information. In addition, there are two post
reading activities have particular merits, the first is answering written
question and the second is writing a summary of the content. In both cases,
the students have an opportunity to study and practice the important
information once again and formulate written product that can be used in

sub sequent study.*?

F. Teaching reading strategies
The following are the strategies stated by Brown.*
a. Identify the purpose of reading.
b. Use graphemic rules and pattern.
c. Use efficient silent reading technique

d. Skim the text for main ideas

“2 Douglas Carnie, and Others.1990. Direct Instruction Reading. Ohio: Meril publishing

Company.
“Douglas Brown. 2001. Teaching by Principles: An Introductory Approach to Language

Pedagogy. New York: Addison Wesley Longman, P:306
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€. Scan the text for specific information

f. Use semantic mapping or clustering

g. Guess when you are not certain

h. Analyze vocabulary

i. Distinguish between literal and implied meaning

J. Capitalize on discourse markers to process relationship.

The strategies above could be used separately or jointly depends on
what kind of text you read and what your goal is. To overcome the problem in
reading discussion text, three strategies have applied as the way to solve it.
Those strategies are using efficient silent reading technique, skimming the

text for main ideas, and distinguishing between literal and implied meanings.
a. Use Efficient Silent Reading

In reading silently the students are told to read the passage and try to
remember what was read. The score sheet or record booklet contains an
exact production of each paragraph, phrase by phrase or idea by idea
(Duell and Cutterson, 1980 in Ekwall.** As the students read silently, the

teacher give individual help in word recognition skills or in discerning

* Duell and Cutterson, 1980 in Ekwall, 1988. Diagnosis and Remediation of the Disabled
Reader. Boston: Allyn and Bacon, P:203
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important facts. This also gives the teacher a good opportunity to get to
know his students.

Asking the learner to read aloud is a little value in helping them to
develop into efficient readers. Normally, reading is silent and individual
activity, since the writer’s expectation was that the text would be read, not

heart. Abbot stated that reading is primarily silent activity.*

Skim the text

Skimming is a technique used to look for the ‘gist’ of what the author
is saying without a lot of detail. Abbot stated that skimming is the eye run
quickly over the text to discover what it is about, the main idea(s), and the
gist. This is used if one only wants a preview or an overview of the
material. Skimming is also used afier a person has already carefully

studied and he needs to review the major ideas and concepts.*®

Ekawall says that in preview skimming one reads the introductory
information, the headings, and the subheading, and the summery, if one is
provided. Skimming to get an overview is an important skill for college
students. They will find that more reading will be assigned and suggested

to them to improve their understanding of their fields. By skimming to

45 Gerry Abbott, et, al.1981. The Teaching of English as an International Language: A Practice Guide.
London: William Collins Sons and Co. Ltd. P:81

“ Ibid p:92
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obtain the ‘gist’ of the material they are able to overcome their reading
tasks. They do not skim the materials that require careful reading. The
same procedure used for preview skimming could be used to get an

overview.*

The students should know these classes of words so that they can
find them easily in their reading. They should try to keep them in mind
while looking for them in the reading materials. To skim by reading key
words by the students must be convinced that they can skip words and still
continue reading. Some unnecessary words, phrases, and sentences, may
be omitted. With concentration and practice they can leam to select key

words or phrases, in order to absorb the material rapidly.
c. Distinguish Literal and Implied meaning
1) Literal reading

It refers to the ideas and facts that are directly stated on the printed
page. In fact, literal ideas and facts usually so clearly stated that one
could go back in the passage and underline the information desired.

The literal level of comprehension is primary to all reading skills at

47 Eidon Ekwall, . and James L. Shanker. 1988. Diagnosis and Remediation of the Disabled
Reader. Boston: Allyn and Bacon. P:188ldon
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any level because a feader must first understand what the author said
before he can draw an inference or make an evaluation. The literal
level is considered to the easiest level of reading comprehension
because a reader is not required to go beyond what the author actually

said.
2) Implied Meaning

To get inferences or implied meanings from the reading material
one must read between lines. Inferences are ideas a reader receives
when he goes beneath the surface to the sense relationship, puts facts
and ideas together to draw conclusion and make generalizations, and
detect the mood of the material. Makin inferences requires more
thinking on one’s part because one must depend less on the author and

more on the personal insight.

One of the most important comprehension skills is finding the
main ideas. This could be a literal skill if the idea is directly stated or

an implied meaning if it is not directly stated.
G. The Teacher’s Role in Teaching Reading

To get students to read enthusiastically in class, Harmer elaborated more
about some roles of teacher when they are asking students to read intensively.

They are:
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Organizer

The teacher needs to tell students exactly what their reading purpose
is, and give them clear instruction on how to achieve it, and how long

they have to do it.
Observer

While students are reading, the teacher can observe their progress
since this will give him or her valuable information on how well his or
her students are doing on reading individually and or collectively, and it
will tell the teacher whether it is needed to give the students some extra
time or, instead, move 0 organize feedback more quickly than the

teacher had anticipated.
Feedback Organizer

When the students have completed the task, the teacher can lead a
feedback session to check how far the students have completed the task

whether they do it successfully or not.
Prompter

When the students have read a text the teacher can prompt them to
notice language features in the text. In this case, the teacher may also be

controllers. Than the teacher directs the students to certain features of
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text construction, clarify ambiguities, and makes them aware on issues of

text structure which they had not come across previously.*®

H. Previous study

There are some previous studies related to the use of three-phase
technique.

Firstly, Zainal Arifin with the title, “the technique used by the English
teacher in teaching reading comprehension to the eleventh grade students of
senior high school”. He found out that when the teacher used the three-phase
technique in teaching reading, she could deliver the material, manage, and
control the students well. Furthermore, the students were also active and
enthusiastic to pay attention to the teacher’s explanation.”

Secondly, Mudyo Eryawati with the title “The Effectiveness’ of Three-
Phase Technique in Teaching Reading Viewed from Intelligence (An
Experimental Study in the First Year Students of SMPN 5 Nganjuk. She
found out that three-phase technique is very effective to increase the reading

ability at the First Year Students of SMPN 5 Nganjuk. *°

* Jeremy Harmer. 2001. The Practice of English Language Teaching:3rd edition. Longman Pearson:
Longman. P: 203

* Zainal Arifin. 2009. The T echnigues Used By The English Teacher In Teaching Raeding
Comprehension To The Elevent Grade Students Of Senior High School. UNESA press. p. 77-78.

* Mudyo eryawati. 2009. “The Effectiveness’ of Three-Phase Technique in Teaching
Reading Viewed from Intelligence (An Experimental Study in the First Year Students of SMPN 5
Nganjuk. Universitas sebeles maret press.
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Thirdly, Rinu Pamungkas with the title “The Implementation of Group
Competition Strategy Applied three-phase technique in teaching Reading
Comprehension at SMPN 10 Malang. This study is a descriptive qualitative
study. The subjects of this study were thirty-nine students of the first grade
SMPN 10 Malang He found that of this study were as follows: first, group
competition strategy applied in three phase technique could be implemented
well reading class. Although it is still a new to be implemented in reading
class, students could do all activities group competition strategy well. Second,
students could interact well during the implementation of group competition
strategy, the prior discussion, small group discussion, and panel discussion.
Third, all students were actively involved the implementation of group
competition strategy. Every meeting, most students could answer correctly the
constructed questions and got scores. Students tended to be active in the class
because of the competition atmosphere. Each of them had the opportunity to
be involved that activity. Fourth, most students liked the implementation of
group competition strategy. Students said that the process of constructing
questions  the implementation of group competition strategy were neither
easy nor difficult. The facilities which were provided by researcher were
good. Addition, reading material given was neither easy nor difficult. Most of
the students said that group competition strategy heiped them to comprehend
texts. Furthermore, most of them stated that group competition strategy helped

them learning reading and English. Finally, most of them said that it was
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were neither easy nor difficult. The facilities which were provided by
researcher were good. Addition, reading material given was neither easy nor
difficult. Most of the students said that group competition strategy helped
them to comprehend texts. Furthermore, most of them stated that group
competition strategy helped them learning reading and English. Finally, most
of them said that it was really necessary to be continued  English class.
Based on the result of this study, it is suggested that English teachers apply
group competition strategy reading class to encourage students to be active
and more motivated learning reading, to develop their critical thinking, and to
interact well their reading class. Furthermore, they should encourage students
to speak up English during the class. The schools are suggested to be ready
with the facilities needed for group competition strategy. Finally, other
researchers are suggested to use this research as a reference to do
experimental research to know whether or not group competition can affect

the reading ability of the students.”’

The differentiate between this research with the research above is, the
title is “the implementation of three-phase technique in teaching reading at
second grade of SMA Hidayatut-Thullab Robatal sampang.” This study is

descriptive with the subject one of teacher English at the second grade of

! Rinu Pamungkas. “the implementation of group comprehension applied three-phase
technique in teaching reading at SMPN 10 malang”.
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SMA Hidayatut-Thullab. She will focus in what the teacher does in pre-

reading, whilst reading, and post-reading in teaching reading,



