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ABSTRACT

Name : Fatihatul Ashlihah
NIM : D05205071
Title : Using Jigsaw Technique to Improve the Students’

Speaking Competence at SMA HANG TUAH 2 Sidoarjo

English is one of the international languages which is spoken almost
everywhere people for communication. Speaking becomes the primary subject of
every English teaching. Many English teachers still get difficulties to find the strategy
or technique to encourage students to speak. Jigsaw will facilitate students to learn
and practice the language. They learn in a relaxed atmosphere, therefore jigsaw could
be used as an alternative technique in teaching speaking.

This study was conducted in SMA HANG TUAH 2 Sidoarjo and the subjects
were the first grade students. The researcher was done to find out the answer of the
three research questions. States by the researcher in this thesis: (1) How can jigsaw
technique be implemented in the teaching speaking, (2) How are the students’
responses after jigsaw technique be implemented, (3) How are the progress of the
students speaking competence after jigsaw technique be implemented.

The researcher used collaborative classroom action research to obtain
information concerning to the students’ speaking competence. The data in the study
was gotten from the results of observation checklist, questionnaire and the students’
score in every meeting.

The results of the study which can answer the research question above. For
question number 1, the result was: the teaching and learning process when jigsaw
technique was applied could be done maximally, but there were some students who
could not control their self to make noisy in the classroom.

For question number 2, the result was: 97, 72 % students answer that they like
jigsaw technique as a technique in teaching speaking and they hoped that jigsaw
technique could be applied in their school after the research finished. For question
number 3, the result was: the students can improve their score in speaking subject.
Their score improved in every meeting.

From the explanation above, we can conclude that jigsaw technique as a
technique which was chosen to improve the students’ speaking competence in SMA
HANG TUAH 2 sidoarjo could be success.
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CHAPTERI1]
INTRODUCTION

A. Background of the study

English is an important language in the world. Langﬁage is used for
communication!, especially English. With that statement people can answer the
question. “Why English is called important language in the world?” Actually
there are two reasons. First is because more than a half of people in the world
using English for communication, it means that people must learn English if they
want to speak with people in other countries. Second is because many books in
the world are written in English and people know that the source of knowledge is
a book, if they do not understand about English, they will not understand about
contain of the book. 2

English can also be called lingua franca. It means that a language widely
adopted for communication between two speakers whose native languages are
different from each others and where one or both speakers are using it as a second
language.

Now, English takes important role in our life, it means that people must

master English. This reality made many countries in the world bring English

! Douglas Brown, Principles of Language Learning and Teaching, (Longman: San Francisco
State University, 2000), fourth edition, p.5

2 Teguh Budiharso, Prinsip dan Strategi Pengajaran Bahasa, (Surabaya: Lutfansah
Mediatama, 2004), h, 5

3 Jeremy Harmer, The Practice of English Language Teaching, (Cambridge: 2003), third
edition, p.1



teaching into primary subject of education. One of the ways to master English is
learning at schooi. In Indonesia, English is taught from kindergarten up to
university level. As an obligatory subject in schools, English should be mastered
well by the students.

There are four skills in English, It involves by speaking, reading, listening
and writing. Speaking and writing are called productive skills. Listening and
reading are called receptive skills. All of the skills are integrated and can not be
separated with each other. In the end of teaching and learning process the students
are expected to master both spoken and written English.

There are three differences between speaking and writing skill. First, in
spoken English people do not always speak in full sentences but in written
English people usually write complete sentences. Written English is organized
into paragraphs, pages, chapters and complete texts. Second, the way in which
written language can be planned, whereas spoken language is so often unplanned,
unless they are giving a prepared speech or presentation.’

Thirdly, when people speak, they give clues through the use of stress,
pauses, intonation or gestures but when people write, all the information has to be
on the page. Their reader can not stop and ask them a question to make things
clearer. Spoken English is messy, when people speak, they often repeat

themselves, speak in incomplete sentences, hesitate and pause between words and

% Cora Lindsay, et, al, Learning and teaching English (A Course for teachers), (New York:
Oxford University Press, 2006), p, 58



use fillers, short sounds or words p, not just English. Written English is much
tidier and more organized.’

People speak for many reasons, which are: people want something, people
want other people to do something, to do something for someone else, to respond
to someone else, to express our feeling or opinion about something, to exchange
information, to refer to an action or event in the past, present or future, and soon.®

From all of the four skills (listening, speaking, reading and writing),
speaking seems intuitively the most important because people who know a
language are referred to as speakers of that language, as if speaking included all
other kinds of knowing and most foreign language learners are primarily
interested in learning to speak.’

Teaching speaking may become something difficult for English teachers.
There are many factors about it. One of those factors is the number of the student
in one class that is too much, therefore the teacher can not pay attention to every
student. When the students start to speak, the class is very noisy. The students do
not talk using English but using their own language. It is not help them to
improve their speaking.

And because big number of the students in one class, therefore it can make

some of the students are afraid of having mistakes when they speak in the class.

3 Ibid., p. 59

¢ Ibid., p.57

7 Penny Ur, a Course in Language Teaching, (Cambridge: Cambridge University Press,
1996), p.120



And because big number of the students in one class, therefore it can make
some of the students are afraid of having mistakes when they speak in the class.
And because some students are afraid to speak in the class, automatically they
become passive students in the class and only some students who want to speak or
more active in the class.

English teachers should be able to encourage and facilitate the students in
order to speak English as much as possible. Teachers need to create an attractive
leamning atmosphere for the students to participate more in using the target
language.

In the process of language learning, students should be encouraged to
express their feelings, thoughts, and opinion using the target language. They
should be brought to the word they love. This is very important in order to avoid
the feeling of boredom and the loss of motivation.

Interesting topic can increase the students’ participation in the classroom
activities. It will bring them to the real situation and motivate them to speak. The
teacher can choose an interesting topic not only from the text book but also from
others sources in order to make students interested in the speaking class.

The students at the first grade of SMA HANG TUAH 2 SIDOARIJO also
have several problems in learning speaking. These problems are caused by several
factors. First, they still have lack vocabulary, therefore they still find difficulties
to speak in speaking class. Second, their motivation in learning English was also

still low.



Then, the result of preliminary study at the first grade of SMA HANG
TUAH 2 SIDOARJO shows that the students’ achievement in speaking class is
not good enough. Only 50 % students have good speaking competence in the
classroom.

Based on some problems above, the teacher must find a way to solve it,
The researcher is interested to apply a technique that is similar with discussion,
which is called jigsaw technique. Jigsaw is one of the methods in cooperative
learning, where students work together to maximize their own and each other as
learning. In cooperative learning, the students can be more dare to share their
opinion, and respect their friends’ opinion.

In cooperative learning the students must active in teaching and learning
process, therefore can motivate the students to improve their achievement. Each
member of a team is responsible not only for learning what is taught but also for
helping teammates learn, thus creating an atmosphere of achievement. Students
work through the assignment until all group members successfully understand and
complete it.?

Cooperative learning methods share the idea that students work together to
learn and are responsible for their teammates’ learning as well as their own. In

addition to the idea of cooperative work, student team leaming methods

¥ http://edtech.kennesaw.edw/intech/cooperativelearning.htm



emphasize the use of team goals and team success, which can be achieved only if
all members of the team learn the objectives being taught. °

The researcher chooses jigsaw technique as title of her thesis because this
technique is expected to help the student to be more enthusiastic in learning
speaking. In cooperative classroom, students are expected to help each other to
access each other’s current knowledge and to fill in gaps in each other
understandable.

Cooperative work rarely replaces teacher instruction, but rather replaces
individual seatwork, individual study and individual drill. Cooperative learning is
not a new idea in education, but until recently it has only been used by a few
teachers for limited purposes, such as occasional group projects or reports.lo

In a jigsaw classroom, students in small groups are dependent on the
others in group for the information they need in order to learn a topic or complete
a task. Each student studies and rehearses material with a specific purpose in
mind to be able to teach or tell the others in the group the main points and
important details of his or her own piece of information. '’

Based on the explanation of cooperative learning and jigsaw technique
above, the writer wishes to have an action research to apply the jigsaw technique

to improve the students’ speaking competence. Then, based on the preliminary

? George M.Jacobs, et.al, Cooperative Learning, (Singapore. SEAMEO Regional Language
Centre, 1995), p.16 :

;‘: Robert E. Slavin, Cooperative Learning, (Massachusetts : Allyn and Bacon, 1995), p.2
Ibid,, p.137



study before, this research is conducted to the students at the first grade of SMA

HANG TUAH 2 SIDOARJO.

. Research Questions

Based on the background above, this study is directed to develop jigsaw
technique in speaking class which is intended to improve the students’ speaking
competence. Therefore, the problem of this study can be formulated as follows:
1. How can jigsaw technique be implemented in the teaching speaking?
2. How are the students’ responses after jigsaw technique be implemented?
3. How are the progress of the students speaking competence after jigsaw

technique be implemented?

. Objective

1. To describe the implementation of jigsaw technique in teaching speaking.

2. To describe the students’ responses after jig§aw be implemented.

3. To describe the progress of the students’ sl;éaldng competence after jigsaw

technique be implemented.

. Significance of the study

Looking at the objective above, this study is trying to find an alternative
way to improve the students’ speaking competence by using jigsaw technique.
The result of this study later is expected to give benefits to the students and the

teacher. For the students, it is hoped that this study can encourage their motivation



in learning English especially in how to speak English and not being afraid of
making mistakes during the speaking activity. All of the students in classroom
have same opportunity to speak in the class, they must not to be afraid to speak in
the class.

For the teachers, it is hoped that this study can give more information in
teaching speaking. For the teacher who can not manage the classroom in teaching
speaking, this study is hoped can make the teacher can be better in manage the

classroom in teaching speaking.

E. Scope and Limitation
This research will be conducted at the first grade of SMA HANG TUAH 2
SIDOARJO. This study is focused on the teaching and learning process using

jigsaw technique to improve the students’ speaking competence,

F. Definition of Key term
1. Cooperative learning : a group of leaming strategy that encourage the
students to work together to get the same purpose. '
2. Jigsaw . a type of cooperative learning that consist of some
members in one group that responsible to master the material and can teach

that material to the other member of groups.13

2 Trianto, Model-Model Pembelajaran Inovatif Berorientasi Konstruktivistik, (Jakarta:
Prestasi Pustaka, 2007), p.42
'3 Robert E. Slavin, Cooperative Learning, op.cit., p.237



Speaking : something is used to indicate one’s role, position or
motivate when expressing an opinion, '*

. Communication : the action or process of communicating. '*

. Language : a system of arbitrary conventionalized vocal, written
or gestural symbols that enable members of a given community to
communicate intelligibly with one another.'®

Teaching : guiding and facilitating learning, enabling the learner
to learn, setting the conditions for learning."’

Learning : acquiring or getting of knowledge of a subject or 2

skill by study, experience, or instruction.'®

4 A S Homby, Oxford Advanced Learner s Dictionary, (New York : Oxford University Press,
1995), fifth edition, p.1140
" Ibid., p.230
:_6, Douglas Brown, Principles of Language Learning and Teaching, op.cit, fourth edition, p.5
Ibid., p.7
bid,, p.7



CHAPTER I

LITERATURE OF REVIEW

A. Nature of speaking

Basic types of speaking are:'

1. Imitative

At one end of a continuum of types of speaking performance is the
ability to simply parrot back (imitative) a word or a phrase or possibly
sentence. While this is a purely phonetic level of oral production, a number of
prosodic, lexical, and grammatical properties of language may be included in

the criterion performance.

. Intensive

A second type of speaking frequently employed in assessment
contexts is the production of short stretches of oral language designed to
demonstrate competence in a narrow band of grammatical, phrasal, lexical or
phonological relationships (such as prosodic elements-intonation, stress,
rhythm, juncture). Examples of intensive includes directed response tasks,
reading aloud, sentence and dialogue completion, limited picture-cued tasks

including simple sequences and translation up to the simple sentence level.

|

! Douglas Brown, Language Assessment (principles and classroom practices), (America: San
Fransisco State University, 2004), p. 141-142

10
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3. Responsive

Responsive assessment tasks include interaction and test
comprehension but at the somewhat limited level of very short conversations,
standard greeting and small talk, simple requests and comments, and the like.

4. Interactive

The difference between responsive and interactive speaking is in the
length and complexity of the interaction, which sometimes includes multiple
exchanges and or multiple participants. Interaction can take two forms of
transactional lénguage, which has the purpose of exchanging specific
information, or interpersonal exchanges, which have the purpose of
maintaining social relationships.

5. Extensive (monologue)

Extensive oral production tasks include speeches, oral presentations,
and story telling, during which the opportunity for oral interaction from
listeners is either highly limited (perhaps to nonverbal responses) or ruled out
altogether.

There are micro and macro skills of speaking. The micro skills refer to
producing the smaller chunks of language, such as phonemes, morphemes,

words, collocations, and phrasal units. The macro skills imply the speaker’s
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focus on the larger elements: fluency, discourse, function, style, cohesion, non

verbal communication and strategic options.’

B. Teaching speaking

There are three reasons for getting students to speak in the classroom.
Firstly, speaking activities provide rehearsal opportunities, chances to practice
real life speaking in the safety of the classroom. Secondly, speaking tasks in
which students try to use any or all of the languages they know provide feedback
for both teacher and students. Everyone can see how well they are doing, both
how successful they are, and also what language problems they are experiencing.
Finally, the more students have opportunities to activate the various elements of
language they have stored in their brains, the more automatic their use of these
elements become. As a result, students gradually become autonomous language
users. This means that they will be able to use words and phrases fluently without
very much conscious thought.?

Good speaking activities can and should be extremely engaging for the
students. If they are all participating fully, and if the teacher has set up the activity
properly and can give sympathetic and useful feedback, they will get tremendous
satisfaction from it. Scott Thomn bury suggests that the teaching of speaking

depends on there being a classroom culture of speaking, and that classrooms need

2 .
Tbid., p.142
3 Jeremy Harmer, How to teach English, (Longman: Pearson Education Limited, 2007), p.123
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to become talking classrooms. In other words, students will be much more
confident speakers (and their speaking abilities will improve) if this kind of
speaking activation is a regular feature of lessons.*

Teachers must not only help the students acquire the necessary
competencies to communicate, they also responsible for establishing situations in
which the students are stimulated to express themselves. There ate fourteen
reasons for using language that can be incorporated into interaction activities in
the classroom. These are:’

1) Establishing and maintaining»social relations.
2) Expressing one’s reactions.

3) Hiding one’s intentions.

4) Talking one’s way out of trouble.

5) Seeking and giving information.

6) Leamning or teaching others to do or make something.
7) Conversing over the telephone.

8) Solving problems.

9) Discussing ideas.

10) Playing with language.

11) Acting out social roles.

12) Entertaining others.

4 .-
Ihid., p.123

$ Kenneth Chastain, Developing second language skills: theory to practice, (USA: University
of Virginia, 1976), p.356
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13) Displaying one’s achievement.
14) Sharing leisure activities.

There are five principals factor accounting for the reluctance of students to
speak up in the class, these are:®
1) Students’ perceive low proficiency in English,

Although students did have the competence to respond the teachers
question in English, their lack of confidence, unwillingness to take risks, and a
perception that their English was poor resulted in a marked reluctance to respond.
2) Students’ fear of mistakes and derision

Students were also afraid of making fools of themselves in front of their
peers.

3) Teachers’ intolerance of silent

Many of the teachers taking part in the study gave the students little or no
wait time.

4) Uneven allocation of turns

The teachers favored the better students when soliciting responses. By
targeting the better students, teachers could be sure that there would not be
periods of silent or confusion in their classroom.

And the other sources mentioned about problems with speaking activities,

these are:’

¢ David Nunan, Second language teaching and learning, (USA: Heinle and Heinle Publisher,
1994), p.234
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1. Inhibition

Learners are often inhibited about trying to say things in a foreign
language in the classroom, worried about making mistakes, fearful of criticism or
losing face, or simply shy of the attention that their speech attracts.
2. Nothing to say

Even if they are not inhibited, you often hear leamers complain that they
can not think of anything to say, they have no motive to express themselves
beyond the guilty feeling that they should be speaking.
3. Low or uneven participation

Only one participant can talk at a time if he or she is to be heard, and in a
large group this means that each one will have only very little talking time. This
problem is compounded by the tendency of some learners to dominate, while
others speak very little or not at all.
4. Mother-tongue use

In classes where all or é number of the learners share the same mother
tongue, they may tend to use it because it is easier, because it feels unnatural to
speak one another in a foreign language, and because they feel less exposed if

they are speaking their mother tongue.

" Penny Ur, 4 course in language teaching, (Cambridge : Cambridge University Press, 1996),
p. 121
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The teacher must decrease about all of the problems above, one of the way

to solve it which is motivating the students to speak up in the classroom. These

are some reasons the learners unmotivated, which are:®

a.

b.

Lack of success over time or lack of perception of progress
Uninspired teaching
Boredom
Lack of perceived relevance of materials
Lack of knowledge about the goals of the instructional program
Lack of appropriate feedback
And the solutions to increase motivation of the students are:’
Make instructional goals explicit to learners
Break learning down into sequences of achievable steps
Link learning to the needs and interests of the learners
Allow leamners to bring their own knowledge and perspectives into the
learning process
Encourage creative language use
Help learners to identify the strategies underlying the learning tasks they are
engaged in

Develop ways in which learners can record their own progress

8 David Nunan, Second Language Teaching and Learning, op.cit., p.233
® Ibid., p.233
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Characteristics of a successful speaking activity are:'

1. Learners talk a lot
. As much as possible of the period of time allotted to the activity is in fact

occupied by learner talk. This may seem obvious, but often most time is taken up
with teacher talk or pauses,
2. Participation is even

Classroom discussion is not dominated by a minority of talkative
participants, all get a chance to speak, and contributions are fairly evenly
distributed. |
3. Motivation is high

Learners are eager to speak because they are interested in the topic and
have something new to say about it or because they want to contribute to
achieving a task objective.
4. language is of an acceptable level

Learners express themselves in utterances that are relevant, easily
comprehensible to each other, and of an acceptable level of language accuracy.

To know the achievement that has been made by the students after jigsaw
technique, their speaking proficiency will be measured. Actually there are many
ways to measure students’ speaking competence and this research, the researcher

use FSI (foreign service instate) proficiency.

" Ibid., p.120
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The speaking measurement contains of components elaborated from

students’ speaking proficiency including their accent, grammar, vocabulary,

fluency and comprehension.

Each component has weighting point from 1-6 (from the lowest to the

higher). Then, the scores will be listed on weighting table to measure the total

scores of each student. !!

The components of speaking proficiency are:

1. Accent:

1.

2.

Pronunciation frequently unintelligible.

Frequent gross errors and a very heavy accent make understanding
different require frequent repetition.

Foreign accent requires concentrated listening and mispronunciation lead
to occasional misunderstanding and apparent errors in grammar or
vocabulary.

Marked foreign accent and occasional mispronunciation which do not
interfere with understanding.

No conspicuous mispronunciation but would not be taken for a native
speaker.

Native pronunciation, with no trace of foreign accent.

"' Glann Fulcher, Testing Second Language Speaking, (Great Britanian : Pearson Education

Limited, 2003)., p.12
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2. Grammar:

1.

Grammar almost entirely in accurate except in stock phrases.

2. Constantly errors showing control of very few major patterns a frequently
preventing communication.

3. Frequently errors showing some major patterns uncontrolled and causing
irritation and misunderstanding.

4. Occasional errors showing imperfect control of some patterns but no
weakness that cause misunderstanding.

5. Few errors, with no patterns of failure.

6. No more ihat two errors during the interview.

3. Vocabulary:

1. Vocabulary is in adequate for even the simplest conversation.

2. Vocabulary limited to basic personal and survival areas (time,
transportation, etc).

3. Choice of words sometimes in accurate limitation of vocabulary prevent
discussion of some common professional and social topic .

4. Professional vocabulary adequate to discuss special interest general
vocabulary permits discussion of any non-technical subject with some
circumlocutions.

5. Professional vocabulary broad and precise, general vocabulary adequate to

cope with complex practical problems and varied social situations.
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6. Vocabulary apparently as accurate and extensive as that of an educated

native speaker.

4. Fluency:

1.

Speech is also halting and fragmentary that conversation is virtually
impossible.

Speech is slow and uneven except for short or routine sentences.

Speech is frequently hesitant and jerky, sentences may be left
uncompleted.

Speech is occasional hesitant, with some unevenness cased by rephrasing’
and grouping words.

Speech is effortless a smooth, but perceptible nonnative in speech and
evenness.

Speech on all professional and general topics as effortless and smooth as a

native speaker’s.

5. Comprehension:

I.

2.

Understand too little or the simplest type of conversation.

Understand only slow, very simple speech on common social and touristy
topics, requires constant repetition and rephrasing.

Understand careful somewhat simplified speech directed to him with
considerable repetition and rephrasing.

Understand quite well normal educated speech directed to him but

requires occasional repetition and rephrasing.
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5. Understand everything in normal educated conversation except for very
colloquial or low frequency items, or exceptionally rapid and slurred
speech.

6. Understanding everything in both formal and colloquial speech to be
accepted of an educated native speaker.

The definition of FSI level of five point scale as follows:

. Able to satisfy routine travel need and minimum courtesy requirement. Can

ask and answer questions on topics very familiar to him: within the scope of

his very limited language experience can understand simple questions and
statements.

. Able to .satisfy routine social demands and limited work requirement. Can

handle with confidence but not with facility most social situations including

introductions and casual conversation about current events, as well as work,
family, and autobiographical information.

. Able to speak language with the sufficient structural accuracy and vocabulary

to participate effectively in most formal and informal conversation or

practical, social and professional topic. Can discuss particular interests and
special fields of competence with reasonable ease; comprehension is quite
complete for a normal rate speech; vocabulary is abroad enough that she
rarely has to grope for a word; accent may be obvious foreign; control of

grammar good; errors never interfere with understanding and rarely disturb

native speaker.
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1. Able to use the language fluently and accurately on all levels normally
pertinent to professional needs. Can understand and participate in any
conversation within her range of experience with a high degree of fluency and
precision of vocabulary; would rarely be taken for a native speaker, but can
respond appropriately even in unfamiliar situations; errors pronunciations and
grammar quite rare; can handle informal interpreting from and into the
language.

2. Speaking proficiency equivalent to that of an educated native speaker. Has
complete fluency in the language such that her speech on all levels is fully
accepted by educated native speakers in all of its features, including breadth
of vocabulary and idiom, colloquialisms and pertinent cultural references.

To determine the description of each category, the researcher will use
a weighting table.

Table 2.1: Weighting Table

Proficiency description |1 2 3 4 5 6
Accent 0 1 2 2 3 4
Grammar 6 12 18 24 30 36
Vocabulary 4 8 12 16 20 24
Fluency 2 4 6 8 10 12
Comprehension 4 8 12 15 19 23
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The total score will be interpreted into conversion table

Table 2.2: Conversion Table

Total Score FSI level

16-25 0"
1
1

26-32
33-42
43-52 2
53-62 2
63-72 3
3
4
4

F

¥

73-82 +
83-92

93-99

¥

The sign “(+)” indicates a position halfway between two levels. For
example 2* means that it falls between level 2 and 3.

The following exercises constitute the sum total speaking practice, these
are:'
a. Learner listens to and reads two-line dialogue and practices with a partner.
b. Listen and repeat.
c. Listen to a model dialogue and repeat, interpolating own name.
d. Read question cue and make up question.
e. Read two line skeleton dialogue and practice with partner.
f. Listen or read a model question and ask a partner.
g. Read a model dialogue and have a similar conversation using cues provided.

h. Study substitution table and make up sentences.

! David Nunan, Language Teaching Methodology, (Sydney: Macquarie University, 1991),
p.51-52
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i. Study questions and answers in a model dialogue and make up similar
questions using cue words.
J. Look at a picture and study model sentences. Make up similar sentences about
a similar picture.
k. Listen to numbers and dates. Read numbers and dates and say them.
1. Listen to tape script and answer written comprehension questions.
m. Listen to an interview. Ask and answer similar questions with a partner.
n. Look at diagrams of clocks. With a partner ask and answer about the time.
o. Listen to a model, study a map and say the route from one specified point to
another.
The following activities are also helpful in getting students to practice
speaking as a skill, these are:
a. Information-gap activities
An information gap is where two speakers have different bits of
information, and they can only complete the »;'hole picture by sharing that
information because they have different information, there is a gap between them.
b. Telling stories
We spend a lot of our time telling other people stories and anecdotes about
what happened to us and other people. Students need to able to tell stories in

English, too.

? Jeremy Harmer, How to teach English, op.cit., p.129-130
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c. Favorite objects

A variation on getting students to tell personal stories (but which may also
involve a lot of storytelling) is an activity in which students are asked to talk
about their favorite objects (things like MP3 players, objects with sentimental
value, instrument, clothes, jewelry, pictures, etc). They think about how they
would describe their favorite objects in terms of when they got them, why they
got them, what they do with them, why they are so important to them and whether
there are aﬂy stories associated with them. In groups, they then tell each other
about their objects, and the groups tell the class about which was the most
unusual or interesting in their group.
d. Meeting and greeting

Students role-play a formal or business social occasion where they meet a
number of people and introduce themselves.
e. Surveys

Surveys can be used to get students interviewing each other.

f. Famous people

Students think of five famous people. They have to describe on the perfect
gift for each person. We can also get groups of students to decide on which five
famous people (living or dead) they would most like to invite for dinner, what
they would talk about and what food they would give them.
g. Student presentation

Individual students give a talk on a given topic or person.
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h. Balloon debate

A group of students are in the basket of a balloon which is losing air. Only
one person can stay in the balloon and survive (the others have to jump out).
Individual students representing famous characters or professions have to argue
why they should be allowed to survive,
1. Moral dilemmas

Students are presented with a moral dilemma and asked to come to a

decision about how to resolve it.

. Cooperative Learning
1. Definition of cooperative learning
Slavin said that cooperative learning is one of methods which students
work together in four or six teams to master material initially presented by the
teacher. Johngc;n said that cooperanon means working together to accomplish
shared goals. Within cooperative activities individuals seek outcomes that are
beneficial to all other groups” members.'*
Davidson’s definition shows the diversity which exists among views
of cooperative learning, which are:'’
1) A task for group completion, discussion, and (if possible) resolution

2) Face-to-face interaction in small groups

1 ; Isjoni, Cooperative Learning, (Bandung : Alfabeta, 2007), p.15
George M. Jacobs, Cooperative Learning, (Singapore : SEAMEO Regional Language
Center, 1995), p.17
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3) Anatmosphere of cooperation and mutual helpfulness within each group
4) Individual accountability (everyone does their share)
5) Heterogeneous grouping
6) Explicit teaching of collaborative skills
7) Structured mutual interdependence

Cooperative learning is group leaming activity organized so that
learning is dependent on the socially structured exchange of information
between learners in groups and in which each leamer is held accountable for

his or her own learning and is motivated to increase the learning of others.'®

2. Benefits of Cooperative Learning
According to McGoarty identifies six primary of cooperative learning,

these are:'’

1) Increased frequency and variety of second language practice through
different types of interaction

2) Possibility for development or use of the first language in ways that
support cognitive development and increased second language skills

3) Opportunities to integrate language with content based instruction

4) Opportunities to include a greater variety of curricular materials to

stimulate language as well as concept learning

' Carolyn Kessler, Cooperative Language Learning, (New Jersey : Prentice Hall Regents,
1992), p.8
" Ibid., p.2-3
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Freedom for teachers to master new professional skills, particularly those
emphasizing communication

Opportunities for students to act as resources for each other, thus
assuming a more active role in their learning

Bassano and christison identify four kinds of benefits of cooperative

learning, these are:'®

1y
2)
3)

4)

1)

2)

3)

Cooperative can assist with classroom environment and social tasks
Cooperative learning can be useful in selecting content and setting goals
Cooperative learning can help in developing materials
Cooperative learning can assist in monitoring progress and evaluative
tasks

And there are three other benefits, these are:
Cooperative learning classes are often more relaxed and enjoyable than
traditional classes. This creates a positive learning environment, with
more students attentive to assigned tasks
Cooperative learning can help address the needs of heterogeneous classes,
diverse in home languages, English language proficiency and academic
achievement
Cooperative learning offers a wide variety of techniques, strategies and

consideration for teachers

% Ibid,, p.3
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There are some important criteria that should be applied to classroom
tasks in order to make group work effective. These are:"’
1) Students work in small heterogeneous groups.
2) Students work in positive interdependence
3) Students are accountable both as individuals and as a group
4) Students learn through ample opportunity for purposeful talk
5) Students learn and practice cooperative skills as they study and explore the

subject matter together.

3. Kinds of cooperative learning

There is no single way to implement cooperative learning in the
classroom. Likewise there is no one method, model, or type of cooperative
activity. A variety of models, methods, structures, and materials are available
to implement cooperative learning in the classroom. Among these are students
Team Achievement Division (STAD), Team Games Tournament (TGT) and
jigsaw. All involve the elements of cooperative learning but were developed
for different purposes, including learning specific subject matter, providing a
framework for mainstreaming students with special needs, memorizing basic
facts, providing a classroom management scheme, improving relations among
different ethnic and racial groups, promoting higher order thinking, and

developing social, collaborative, and cooperative skills. All three methods

¥ Ibid., p.130
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also incorporate team reward, individual accountability, and equal
opportunities for success, but in different ways. 2

Students Team Achievement Division (STAD) is one of cooperative
learning method in which students are assigned to four member learning
teams that are mixed in performance level, gender, and ethnicity. The teacher
presents a lesson, and then students work within their teams to make sure all
the team members have mastered the lesson. Then all the students take
individually quizzes on the material, at which time they may not help one
another.”!

Team-Game-Tournament (TGT) has many of the same dynamics as
STAD, but replaces the quizzes with weekly tournaments, in which students
play academic games with members of other teams to contribute points to
their team scores.?

The last cooperative learning methods is jigsaw. In it, students work in
the same four members, heterogeneous teams as in STAD and also TGT. Each
team member is randomly assigned to become “expert” on some aspect of the
reading assignment. Then experts from different teams meet to discuss their

common topics. Next, they return to teach their topics to their teammates.

20 Robert Slavin, Cogperative Learning, op.cit., p.4
21 1.

Ibid., p.5
2 Ibid., p.6
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Finally, there is a quiz or other assessment on all topics. Scoring and team

recognition based on improvement are the same as in STAD.’

4. Jigsaw Technique

a. Definition of Jigsaw

The jigsaw classroom is a cooperative learning technique with a three-
decade track record of successfully reducing racial conflict and increasing
positive educational outcomes. Just as in a jigsaw puzzle, each piece—-each
student's part--is essential for the completion and full understanding of the
final product. If each student's part is essential, then each student is essential;
and that is precisely what makes this strategy so effective. 2

Jigsaw is one of the cooperative methods that encourage the students
to be active and help each others in a group. To get optimal of the purposes of
work together, the member of the groups must be heterogeneous. The way to
make effectiveness heterogeneous groups is the teacher must make the group
of the students. If the students are given freedom to choose their groups, they
will choose the students which are loved by them. This can make homogeny
groups and often some of students do not get groups.

The jigsaw classroom has several advantages: >

1) Most teachers find jigsaw easy to learn

' bid., p.6
2 hitp:/twww. ji gsaw.org/overview.htm
3 http://www jigsaw.org/tips.htm
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2) Most teachers enjoy working with it
3) It can be used with other teaching strategies
4) It works even if only used for an hour per day
5) Itis free for the taking
b. Benefit of jigsaw technique
The benefits of jigsaw technique are:*
1) Itis remarkably efficient way to learn the material
2) The jigsaw process encourage listening, engagement, and empathy by
giving each member of the group an essential part to play in the academic
activity
According to Aronson and colleagues, the benefits of jigsaw technique
are:’
1) Provide opportunities for students to work in racially
2) Culturally mixed groupings in a way facilitating interracial
3) Intercultural trust
4) Acceptance while promoting the academic achievement of minority of
students
5) Provides an excellent learning environment for the acquisition of language

through relevant content

“http://www.jigsaw.org/overview.htm
3 Carolyn Kessler, Cooperative Language Learning, op.cit., p.137
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6) The development of academic skills through carefully structured reading
and writing activities
7) The exploration of relevant content through use of purposeful talk in the
classroom.
¢. The implementation of jigsaw technique
Before starting to implement the jigsaw technique in the classroom,
the English teacher should make preparation both for the materials and
groups. Here, the researcher tries to describe how the jigsaw technique is
implemented in the classroom especially in teaching speaking. The steps are
presented below:6‘.
Step 1 . Students are divided into some groups. One group consists of five
to six students (Home Groups)
Step2 : The teacher distribute the material to every student. The material in
one group is different each other.
Step3  : Every students must read about the text.
Step4 : Every student must find another students that have same material
with them.
Step5 : Every students that have found another students that have same

material must discuss (Expert Groups).

¢ Trianto, Model-Model Pembelajaran Inovatif Berorientasi Konstruktivistik, (Jakarta
Prestasi Pustaka, 2007), p.56-57
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Step6 : Every students that finished discuss in expert groups must come
back to their home groups.

Step7 : Every students in one group must present about the result their
discussion in their expert groups

Step8 : the students answer the questions that have been given by the

teacher.



CHAPTER II

RESEARCH METHODOLOGY

A. Research design

The design of this study is Collaborative Classroom Action Research
(CCAR). In this study, the researcher collaborates with the English teacher at the
first grade of SMA HANG TUAH 2 SIDOARJO because this school is the object
of this study.

This study deals with using jigsaw technique for teaching speaking at
SMA HANG TUAH II SIDOARJO. This study is expected to solve the problems
in teaching speaking,

In this study, the researcher acts as the teacher who teaches the students
using jigsaw technique. And her collaborative teacher (the English teacher in that
school) acts as the observer who observes the teacher and the students’ activities
when the teaching and learning process takes place.

This study will be done for four meetings. First meeting will not use
jigsaw technique because for first meeting will be used for pre test. And for three
meetings will apply jigsaw technique.

The design of classroom action research consists of four steps, whish are:
(1) planning the action, (2) implementing the action, (3) observing the action, and

(4) reflecting, !

! Suharsimi Arikunto, Penelitian Tindakan Kelas, (Jakarta : PT. Bumi Aksara, 2008), p.16

35
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The first step of the study is begun by doing preliminary study in teaching
speaking at the first grade of SMA HANG TUAH 2 SIDOARJO. The researcher
wants to know about the students’ speaking activity to identify the class problem.

A preliminary study was done to identify the students at the first grade in
SMA HANG TUAH 2 SIDOARJO as the object of this study as well as to get
more information about the students’ problems in the teaching and learning of
speaking class. It was done in May, 2008.

In the first preliminary study, the researcher meets the head master of
SMA HANG TUAH 2 SIDOARJO to talk about the plan to do research in that
school. In the second preliminary study, the researcher meets the English teacher
at the first class for an informal interview and does direct observation in teaching
and learning process of speaking class.

After doing an informal interview with the English teacher and classroom
observation, the analysis was found. The data from preliminary study is used to
set up a plan of action.

In the planning step, the researcher and the English teacher prepare about
the lesson plan, instructional material, prepare media, and the instrument. In the
implementing step, the researcher applies the jigsaw technique in the classroom
based on the lesson plan that has been made. In the observing, the researcher
collects the data, how can the jigsaw technique be implemented in teaching

speaking.
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In the reflecting, the researcher focuses on making judgment whether the
study is successful or not. In the next cycle, the researcher and her collaborative
English teacher make some revision in the teaching strategy if the previous cycle

is not success.

B. Subject of the Study

The subjects of this study are the students at the first grade. The
researcher chooses the first grade because she has assumption that the vocabulary
of the students at the first grade are quite good, therefore it is suitable to make the
students speak or active in the class. Actually there are ten classes at the ﬁrst
grade, which are from X-1 until X-10.

One class in the first grade consists of 45 students. From X-1 until X-10,
the researcher chooses X-2 because according to the English teacher there, the

students’ speaking competence that class is quite good than the other class.

C. Setting of the study
The data of this study will be taken from the first grade of the student at
SMA HANG TUAH I SIDOARJO which is located on jalan KRI. Ratulangi
No.1 SIDOARJO.
. The researcher chooses this school as the object of this study for some
reasons. First, this school is included one of the famous schools in Sidoarjo.
Second, the location of this school is easy to be found because this school is

located near the highway. Finally, jigsaw technique has never implemented .
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D. Research Procedure
The study conducted under the following procedures: planning,
implementing, observing and reflecting.

A model of action research is:

Cyclel

Planning

Implementing

Observing

Reflecting




digilib.uinsby.ac.id digilib.uinsby.ac.id digilib.uinsby.ac.id digilib.uinsby.ac.id digilib.uinsby.ac.id digilib.uinsby.ac.id digilib.uinsby.ac.id
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a. Lesson Plan
In conducting the research, the researcher and her collaborative

teacher make lesson plan of jigsaw technique in teaching speaking. In the

lesson plan is usually done in three steps of speaking activity, namely pre-

teaching, while-teaching, and post-teaching. To be more specific, below

are the steps of using jigsaw technique in teaching speaking.

Pre-teaching

1) Give the students a game which related with the material.

While-teaching

1) The teacher explains about the material.

2) The teacher divides the students into some groups (home groups)

3) The teacher distributes the text to the students but every student in one
group has different text from other students.

4) The student must find other students that have the same material with
them. |

5) The student that has the same material must discuss about the material
(expert groups)

6) The student that finished discussing with their expert groups must
come back to their home groups.

7) Every student must present one by one to their home groups.

8) The teacher gives task to the student
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Post-teaching

1) The teacher concludes about the material.
2) The teacher informs to the students about the material next week.
b. Instructional Material and media

In the research, both the researcher and her collaborative English
teacher prepare the instructional and media which are suitable to the topic
for speaking class. Both the materials and media are taken from textbook,
newspaper, internet or other sources. The material and the media must be
interesting, and are able to support the teaching and learning process.

c. The Instrument

In order to be easier to collect the data, some instruments are
needed. The first is an observation checklist. The observation checklists
for the teacher are used to check the teachers’ activities when she teaches
in the classroom. The observation checklist for the students is used to
observe the students’ activities during the teaching and learning process in
the classroom.

The second instrument is notes taking. Notes taking contain the
description of what the observer heard, saw, experienced and thought
when collecting the data during the teaching and learning process in the

classroom.
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The third is assessment forms for result of the students’ ability in
speaking in the classroom. The score of the studenté will be measured
using FSI level which has been described in the last chapter.

The fourth is questionnaire. To collect the data using
questionnaire, the researcher must make some questions. This instrument
is used to gather other information to find out what students exactly feel
after the implementation of jigsaw technique. The researcher gave the
question sheet to the students at the last meeting. The questionnaire
consists of 20 questions. The detail questions about the questionnaire are

presented below:

Table 3.1
No Indicator Number
1. | Students’ difficulties on: 1,2,10,11, 12
= English
» Speaking
" topic
2. | Students’ responses on the implementation of | 3, 4, 5, 6, 17, 18,
jigsaw technique in teaching speaking 19,20
3. { Students’ activities (discussion, exchange the | 7, 8,9
information, giving comments to others, etc)
4. | Teachers’ role 13,14, 15,16

The fifth is recording the students’ speaking while jigsaw
technique is applied. This is used to know about the weakness of the

students because the teacher can not directly about the students’

discussion.
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2. Implementing
After making the plan, the researcher and her collaborative English
teacher implement the jigsaw technique to the first grade of SMA HANG
TUAH 2 SIDOARJO. The researcher as the English teacher who teaches the
students in speaking class based on the lesson plan that has been made. The
researcher acts as the English teacher, and the English teacher acts as the
observer in doing teaching and learning process in speaking class.
3. Observing
Observation is done to identify the classroom activities during the
teaching and learning process. It is done while the action is being
implemented. Observation checklist and notes taking help the researcher to do
observation. The result of the observations can be the input for the teacher in
the next meeting. |
4. Reflecting
Reflection is included with analysis and feedback. The result of the

reflecting can be input in next cycle to be better.

E. The data collection technique

In this study, the researcher uses two ways of collecting the data, they are:



1. Observation -

| Observation is an evaluation by observing to the objects directly,
accurately and systematically.> This observation is about the situation of
teaching and leaming process when the teacher implements the jigsaw
technique in teaching speaking, The situations that will be observed are about
how the teacher implements the jigsaw technique, how are the students’
activities in the classroom when jigsaw technique is implemented, and how
are the material which is used in the jigsaw technique.

The activity must be followed by giving thick sign (V) to the
observation checklist and making note to the object which is observed. In this
technique (observation) the researcher must make form of observation and
then give checklist to every item.

The researcher will observe about the situation in the classroom (the
teacher and the student activity in the classroom) and the material which is
used in the jigsaw technique. The form of observation to the teacher may
comprise about the way of the teacher to make the student understand about
the material they listen, etc.

And the form of observation to the student may comprise whether the

student can give response to the teacher explanation or not, etc. And the form

2 Burhan Nurgiyantoro, Penilaian dalam Pengajaran Bahasa dan Sastra, ( Yogyakarta: PT.
BPFE, 2001), p. 57
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of observation to the material may comprise whether the material are
interesting or not, etc.
2. Questionnaire

Questiopnairc is the second step to collect the data. Questionnaire is
some questions to the students about some problems that have purpose to get
opinion of the students.> The students must answer about the question based
on what they got afier the teacher applied the jigsaw technique in teaching
speaking.

There are some question in which the questionnaire are build to find
out what the students do with the material given, what the students’ responses
on the task given by the teacher, and find out the difficulties that might arise
during the discussion as long as they work in jigsaw groups.

Questionnaire can be open and close. It can be open if the students are
given freedom to answer based on their belief. It can be close if the answer is

prepared.*

F. Data Analysis
There are some kinds of the data which must be analyzed. The first, the
data which concerning with the result of students’ activity in the classroom when
jigsaw technique is implemented. The second, the data which concerning with the

result of teachers’ activities during the teaching and learning process. The third,

3 Ibid, p. 54.
4 Ibid, p. 54.



the data which concerning with the students’ responses after jigsaw technique is
applied. The last, the data which concerning with the students’ score of speaking

class during applying of jigsaw technique.



CHAPTER IV

RESULT AND DISCUSSION

This chapter mainly discusses the findings of the conducted research
and the interpretation of the data to answer the research problem, which are: how
can jigsaw technique be implemented in the teaching speaking, how about the
students’ responses after jigsaw technique are implemented, how about the
progress of the students’ speaking competence after jigsaw technique be
implemented. |

To answer the question number 1, the writer needs to describe the teaching
and learning process of using jigsaw technique and the data from the result of the
observation checklist. The teaching andA learning process are included the teacher
activity, the students activities and the material when teaching speaking by using
jigsaw technique.

To answer the question number 2, the writer needs to describe the
students’ responses after jigsaw technique be implemented. The students’
responses can be described based on the questionnaires which are given to the
students in the last meeting. The data are described by using percent in each
question.

To answer the question number 3, the writer needs to measure the
progress of the students’ speaking competence after jigsaw technique be

implemented. To know about the progress of the students’ speaking competence,

47
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the writer used the score of the students in each meeting. The score of the students
measured using FSI level proficiency.

The writer will be described about the result and finding based on the
explanations above. To make them clear, the writer elaborates them one by one in

the following section,

. Explanation of object the research
1. Profile of SMA HANG TUAH 2 SIDOARJO
SMA HANG TUAH 2 SIDOARJO was built at 18 July 1988 by
institute of HANG TUAH Jala Senastri Surabaya. Exactly at jin. Kutilang no.
9-11 Surabaya. The first leader is Drs. Budiono. The second leader is Drs.
Abdur Rahman Huri. The third leader is Drs. Suharyono. The fourth leader is
Drs. Suwito. And fifth leader until now is Drs. Sumantri.

Institute of SMA HANG TUAH 2 was guided directly by
Commandant Lantamal 5. And at 17 July 1998 move to JIn. KRI. Ratulangi
no. 1 Gedangan Sidoarjo.

SMA HANG TUAH 2 SIDOARIJO located at Jin. KRI Ratulangi no.1
Sawotratap, Gedangan, Sidoarjo. This school had “A” accreditation for 5
years at 28 February 2007. The wide of this school are 5.777 m. Teaching and
learning process in this school in morning and afternoon. At the morning,

teaching and learning process for X classes and XII classes, this was happened
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from 7 A.M until 12 A M. At the afternoon, teaching and learning process for
X1 classes, this was happened from 12,30 P.M until 5 P.M.

The rooms in SMA HANG TUAH 2 Sidoarjo were:

Table 4.1
No The name of room total
I. | Classroom 22
2. | Computer laboratonies 1
3. | Library 1
4. | Meeting room 1
5. | Auditorium room 1
6. | Toilet 6
7. 1 UKS 1
8. | Kitchen 1
9. | Storehouse 2
10. | OSIS I
11. | BP/BK 1
12. | Teachers’ room 1
13. | The head masters’ room 1
14. | Common room 1
15. | Finance room 1
16. | The vice of head masters’ room 1
17. | Information room 1
18. | Biology, @ Chemist and  Physical 1
laboratories
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B. The findings of the conducted research
1. The result of teaching and learning process
a. The first meeting
1). Planning

It was held on May 8, 2009, The time used was 2x40 minutes,
In the first meeting, the teacher did not use jigsaw technique, therefore
in the first meeting, the teacher used habitual method which was used
by the English teacher there. That habitual method was discussion.
The topic was about news item and the material was about disaster,
especially Situ Gintung disaster. The teacher took the material from
text book. And the teacher used picture as media. The teacher used this
first meeting as pre-test. It was used to know about the score of then
students in speaking before using jigsaw technique.

2). Implementing

Before the teacher started the teaching and learning process,
her collaborative teacher (the English teacher in that school) said to the
students that for four meetings, the English lesson would be taught by
the researcher. And her collaborative teacher hoped to the students,
they could respect and did what the teacher asked.

After that the teacher started the teaching and learning process.

The teacher said greeting to the students and they response it. Then,
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the teacher introduced herself to the students. Then, she checked the
attendance list because she wanted to know the students one by one.

In the first meeting, the teacher used game to stimulate the
students to speak in the classroom. The name of the game was guess
word. The students were divided into some groups and one of the
students in every group must come forward and got one word from the
teacher. And other students who did not come forward must guess
about the word based on the clue which was given by the student who
came forward.

It was replied until some cycles, and could be known which
groups that became the winner. The teacher prepared reward to the
group that became the winner. It meant that the students could be more
spirit to speak in the classroom. After gave the reward to the students
that became the winner, the teacher continued to the next step which
was prepared by the researcher and the English teacher. The next step
was divided the students into some groups.

Every student was given a picture about situ gintung disaster
and the students must discuses about everything in the picture. After
discussion, the teacher asked about the result of discussion to every

student, and the teacher took the score from it,
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3). Observing

The English teacher as the researcher observed the cycle
conducted by the researcher. Her name was Lina Marlina, S.Pd. She
signed the observation checklist, which was provided by the researcher
and helped the researcher to keep notes from the students’ mistake
while jigsaw technique was applied.

According to the researcher that situation in the first meeting
was crowded. It might caused that day was the first meeting the
students to the teacher. She thought that it was natural and needed
more time to adapt with the English teacher.

For about the material was quite good. The material could
make the students interesting and the material could be found in daily
lives. And the words which were used could be found in daily words.

The materials were understandablie by the students.

As a result of observation checklist on the first meeting, the .

researcher found some the students’ mistake when they said something
in English. Here are some examples of their mistakes.
While the teacher conducted the introduction time.
s “Where are you study?”
» “Miss, in what semester are you study now?”

s “Whetre are you live?”
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e “Why are you choose our class?”
The correct are:
s “Where do you study?”
s “Miss, in what semester do you study now?”
*  “Where do you live?”
*  “Why do you choose our class?”

These sentences occurred due to the students’ limited
experiences of making sentences in their classroom. Based on the
situation, the researcher allocated 5 minutes to give some explanations
about the errors which were done by the students.

According to the researcher that teacher could not control the
time. It could be seen when a game was playing, the teacher spent
more time to play game. And then she did not give limitation time to
the students when they discussed, therefore there did not time to
students to present about the result of their discussion to the teacher
because the time finished.

For about the performance of the teacher was quite good. Her
voice could be heard by the students in the back. But because the
situation in the classroom was crowded, therefore the teacher needed

more power to speak in front of the classroom.
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Then, about her explanation and her instruction were clear
enough. As a proof, the students could understand about the teacher
said, but there were some students who asked their difficulties about
the material.

When the teacher explained about the material, she was not
only stand up in front of the class, but she walked around the students
to help the students could hear her voice clearly.

4). Reflecting

Based on the explanation of observation above, the teacher and
the researcher made some reflection. Which were:

1) The teacher must control the time. As a result the teacher could not
control the time, the students did not have the time to present about
their opinion about situ gintung disaster one by one in front of the
class.

2) The teacher must manage the classroom effectively because on the
first meeting, the situation in the classroom was very crowded and
the teacher could not control it.

b. The second meeting
1). Planning

It was held on May 15, 2009. The time used was 2x40 minutes.

In the second meeting, the teacher used jigsaw technique. The topic

was about news item and the material was about some diseases, which
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are: stroke, avian influenza, aids, dengue fever, swine influenza and
diabetes. The teacher took the material from text book and internet.

Based on the reflection in the first meeting, the teacher
prepared everything to be better in the second meeting. For example:
the teacher would manage the time effectively and would control the
situation in the classroom. Because these things happened in the first
meeting and the teacher did not want to reply her mistook in the next
teaching and learning process.

2). Implementing

The teacher started the teaching and learning process by saying
greeting. And then checked the attendance list because she wanted to
know who did not come to the classroom that day. After that, the
teacher gave the students a game which related with the material. It
meant that the students could guess about the material that day and
could stimulate to the students before the lesson was began.

In the second meeting, the teacher continued to take score from
the students. The teacher called the students one by one to come
forward and asked them to present about the material last meeting. The
teacher took score from them. This score was used as the pre test
score.

In this second meeting, the teacher used jigsaw technique.

Jigsaw technique made the students interesting and was not bored
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because the students could move their groups and their sat. This
technique asked the students to share their idea with their groups.
Every student responsible to their groups, therefore every student must
understand about the material which would be discussed.

In the jigsaw technique, the teacher divided the students into
some groups. This group was chosen randomly by the teacher. And
then the teacher distributed the material to every student. But every
student got the different material with others in one group. Then, the
students must look for the students who got the same material with
them.

After the students met their friends who got the same matenial,
they must discuss with their friends about everything in the text. The
teacher gave limited time to the students to discuss about the material.
The time was 10 minutes. The teacher gave them limited time, because
she did not want replied her mistakes in the first meeting which did
not give the student limited time when they discussed. As a result, she
did not have time to take score to the students and must be repiaced in
the next meeting.

After the students’ discussion, they must come back to their
first groups. And then they presented the result of their discussion with
their second groups. Because one group had the different material,

therefore they must present the result of their discussion one by one
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and the others must hear that. The teacher always controls the situation
in the classroom when the students started to discuss.

When the students started to discuss with their first groups, the
teacher took the score to every student in every group. It means that
the teacher wanted to know whether there was progressing of the
students before and after using jigsaw technique or not.

When took the score to the students, the teacher asked to the
researcher to help her to recorded a half of the students who had not
taken the score yet. Because it was impossible for the teacher to take
score all of the students in one meeting, it was caused big number of
students in one class. Therefore the teacher asked to the researcher to
help her. It meant that the teacher could hear the result of recording the
students who had not taken the score yet in her house. Because this
research was collaborative learning, therefore it might be done.

Before the teaching and learning process finished, the teacher
concluded about the material that day and informed to the students
about the material next week.

3). Observing

The English teacher as the researcher observed the cycle

conducted by the researcher. Her name was Lina Marlina, S.Pd. She

signed the observation checklist, which was provided by the researcher
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and helped the researcher to keep notes from the students® mistake
while jigsaw technique was applied.

According to the English teacher as the researcher that
situation in the second meeting could not be controlled again. The
students could not control their self not to make noisy in the
classroom, but there were some students who gave attention to their
teacher and their friends when they discussed.

The students could not control their self when they looked for
their groups. All of the students started to speak, therefore make the
classroom very noisy. The teacher could not control them because big
number of students in one class.

For about the material was quite good. The material could
make the students interesting and the material could be found in daily
lives. And the words which were used could be found in daily words.
The students often use their mother tongue.

As a result of observation checklist on the second meeting, }'he
researcher found some the students’ mistake when they said something
in English. Here are some examples of their mistakes.

*  “I am not understand”
*  “What are you mean?”’
The correct are:

*  “] do not understand”
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' “What do you mean?”

These sentences occurred due to the students’ limited
experiences of making sentences in their classroom. Based on the
situation, the researcher allocated 5 minutes to give some explanations
about the errors which were done by the students,

Although the teacher gave limited time to the students when
they discussed, but they still asked more time to finished her
discussion because they could not finish their discussion on time.

For about the teacher performance was good. Her voice was
loudly and could be heard by the students in the back. Her explanation
and her instruction were clear. In the second meeting, the teacher lack
to motivate the students to be more active in the classroom and use
English. Because according to analysis of the researcher that many
students spoke use their mother tongue when they started to discuss.

4). Reflecting

Based on the explanation of observation above, the teacher and
the researcher made some reflection. Which were:

1) The teacher must motivate the students to use English. Because
some of the students used their mother tongue when they
discussed.

2) The teacher must control the situation in the classroom because the

situation in the classroom was quite noisy.
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¢. The third meeting
1). Planning

It was held on May 22, 2009. The time used was 2x40 minutes.
In the third meeting, the teacher used jigsaw technique. The topic was
about news item and the material was about some famous places,
which are: Bromo Mountain, Zoo, Toba Lake, Borobudur, Kuta Beach
and Parangtritis Beach. The teacher took the material from text book
and internet.

Based on the reflection in the second meeting, the teacher
prepared everything to be better in the third meeting, For example: the
teacher would motivate the students to be more active in the
discussion and use English and the teacher would control the situation
in the classroom. Because these things happened in the second
meeting and the teacher did not want to reply her mistook in the next
teaching and leaming process.

2).‘ Implementing

Started from-the teacher said greeting, the students answered it.
Then, the teacher called the students one by one because she wanted to
know who did not come: to-the-school that day. Afier-that, the teacher
implied a game to stimulate the students before they got lesson. And
the game related to the material, therefore the students could -guess

about what would be studied by them that day.
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In this third meeting, the teacher used jigsaw technique, same
with the second meeting, because the teacher implied jigsaw technique
for three meeting. Jigsaw technique was started from dividing the
students into some groups. These groups chose randomly, it meant that
the students could change their groups every meeting, therefore they
could study together with different students in every meeting. It could
make the students felt that they ever study together with all of their
students, although it was not one opportunity, but it was different
opportunity.

After that, the teacher distributed the text to every student and
every student in one group had different text from others. And then,
they must find their friend who got the same material with them. After
they got their second groups, they must discuss about everything in the
text. Every member of the group must understand about the text
because they would explain about the text and the result of their
discussion to their first groups.

The teacher gave 10 minutes to discuss. After that, they must
come back to their first groups to explain about result of their
discussion. When the students started to discuss, the teacher walked
around the class and motivated the students to be more active in the

discussion and used English.
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When every student explained about their result of discussion,
the teacher started to score them. It meant that the teacher wanted to
know whether there was progressing of the students before and afler
using jigsaw technmique or not. The teacher always controls the
situation in the classroom.,

When took the score to the students, the teacher asked to the
researcher to help her to recorded a half of the students who had not
taken the score yet. Because it was impossible for the teacher to take
score all of the students in one meeting, it was caused big number of
students in one class.

Therefore the teacher asked to the researcher to help her. It
meant that the teacher could hear the result of recording the students
who had not taken the score yet in her house. Because this research
was collaborative learning, therefore it might be done.

And then, they must do the assignment which was given by the
teacher. Before the teaching and leaming process finished, the teacher
conclude about the material that day and informed to the students
about the material next week.

3). Observing

The English teacher as the researcher observed the cycle

conducted by the researcher. Her name was Lina Marlina, S.Pd. She

signed the observation checklist, which was provided by the researcher



and helped the researcher to keep notes from the students® mistake
while jigsaw technique was applied.

The situation of the third meeting could not be controlled
again. The students could not control their self not to make noisy in
the classroom. Because for three meeting the teacher taught in that
class and every meeting the students could not be controlled, the
teacher must give punishment to the students who made noisy in the
classroom. For about the material was quite good. The material could
make the students interesting and the material could be found in daily
lives. And the words which were used could be found in daily words,
but there were some difficulties words.

One of the important thing was the students often use their
mother tongue when they interacted with their friends. The teacher
must more give students motivation to be more active in the discussion
and used English when they discussed.

As a result of observation checklist on the third meeting, the
researcher found some the students’ mistake when they said something
in English.

Here are some examples of their mistakes.

*» “Ifrom...”
* “What do you opinion?”

= “I don’t agree with you”
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The correct is:
= “lam from...”

*  “What is your opinion?”
» “I disagree with you”

These sentences occurred due to the students’ limited
experiences of making sentences in their classroom. Based on the
situation, the researcher allocated 5 minutes to give some explanations
about the errors which were done by the students.

Although the teacher gave limited time to the students when
they discussed, but they still asked more time to finished her
discussion because they could not finish their discussion on time.

For about the teacher performance was good. Her voice was
loudly and could be heard by the students in the back. Her explanation
and her instruction were clear.

4). Reflecting

Based on the explanation of observation above, the teacher and
the researcher made some reflection. Which were:

1) The teacher must motivate the students to used English when they
discussed.
2) The teacher must give punishment to the students who made noisy

in the classroom.



d. The fourth meeting
1). Planning

It was held on May 29, 2009. The time used was 2x40 minutes.
In the fourth meeting, the teacher used jigsaw technique too. The topic
was about news item and the material was about some culture in
Indonesia, especially some kinds of dance in Indonesia. Which are:
kecak dance, remo dance, piring dance, reog dance, topeng dance, and
Kuda Lumping. The teacher took the material from text book and
internet.

Based on the reflection in the second meeting, the teacher
prepared everything to be better in the third meeting. For example: the
teacher would motivate the students to be more active in the
discussion and use English and the teacher would give punishment to
the students who made noisy in the classroom. Because these things
happened in the second meeting and the teacher did not want to reply
her mistook in the next teaching and learning process.

2). Implementing

The teaching and leaming process of the day was started when
the teacher said greeting to the students. Then, the teacher checked the
attendance list because she wanted to know who did not come to the
school that day. After that, she applied game before the lesson was

started. Every game which was given by the teacher always related
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with the material. It meant that the students can guess about what will
be studied by them that day.

Then, the teacher applied jigsaw technique which was started
by dividing groups. Then, the teacher gave the students the text but
every student in one group had different text from others. After that,
every student must get their friends who had the same material with
them and they must discuss about everything in the text. When the
students started to discuss, the teacher walked around the class and
motivated the students to be more active in the discussion and used
English.

Then, the students came back to their first group to explain
about the result of their discussion with their second groups. When
every student explained about their result of discussion, the teacher
started to score them. It meant that the teacher wanted to kmow
whether there was progressing of the students before and after using
jigsaw technique or not.

When took the score to the students, the teacher asked to the
researcher to help her to recorded a half of the students who had not
taken the score yet. Because it was impossible for the teacher to take
score all of the students in one meeting, it was caused big number of

students in one class.
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Therefore the teacher asked to the researcher to help her. It
meant that the teacher could hear the result of recording the students
who had not taken the score yet in her house. Because this research
was collaborative learning, therefore it might be done.

And then, they must do the assignment which was given by the
teacher. Because that day was the last meeting the teacher taught the
students and the last chance to do her research, therefore she
distributed to the students questionnaire and asked them to answer it.
Befofe the teaching and learning process finished, the teacher
conclude abouf the material that day and the teacher asked apologize
to the students, if she did mistake when she taught them.

3). Observing

The English teacher as the researcher observed the cycle
conducted by the researcher. Her name was Lina Marlina, S.Pd. She
signed the observation checklist, which was provided by the researcher
and helped the researcher to keep notes from the students’ mistake
while jigsaw technique was applied.

The situation of the fourth meeting could not be controlled.
The students could not control their self not to make noisy in the
classroom. For about the material was quite good. The material could

make the students interesting and the material could be found in daily
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lives. And the words which were used could be found in daily words,
but there were some difficuities words.

The problem when the teacher taught in that classroom was
same for every meeting which was many students use their mother
tongue to discuss with their groups. Every meeting the teacher always
motivates them to speak English when they discussed but some of the
students still used their mother tongue.

As a result of observation checklist on the second meeting, the
researcher found some the students’ mistake when they said something
in English.

Here are some examples of their mistakes.

» “Kecak dance are....”
»  “| will want to tell you....”
= “] will to tell about...”
»  “Wolcoming dance”
The correct is:
« “Kecak danceis...”
= “I will tell you about...”
= “T will tell about...”
»  “Welcoming dance”

These sentences occurred due to the students’ limited

experiences of making sentences in their classroom. Based on the
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situation, the researcher allocated S minutes to give some explanations

about the errors which were done by the students.

Although the teacher gave limited time to the students when
they discussed, but they still asked more time to finished her
discussion because they could not finish their discussion on time,

For about the teacher performance was good. Her voice was
loudly and could be heard by the students in the back. Her explanation
and her instruction were clear.

4). Reflecting

Based on the explanation of observation above, the teacher and
the researcher made some reflection. Which were:

1) The teacher must control the students when they discussed.
Although in the last meeting, but the teacher did not control the
students in the classroom when they discussed.

2) The teacher must motivate the students to used English when they
discussed. Although in the last meeting, there were some students
who still used their mother tongue when they discussed in the

classroom,

2. The result of questionnaire
To know about the students’ responses, the researcher gave

questionnaire to the students and analyzed it. In the questionnaire, the
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researcher used 20 questions. Below were the result of questionnaire which
was given to the students while the last meeting,

To make them clear, the researcher analyzed every number of the
question one by one. To measure about the students’ responses, the researcher

used pattern;

The score = The total earned

Total of the students X 100 %

The questions in questionnaire can be seen in Appendix. And the

results of questionnaire were:

For question number 1, do the students like English? The results are:

Table 4.2
No Criteria Total
1 Sangat suka 34,09 %
2 | Suka 61,36 %
3 | Kurang suka 4, 54 %
4 | Tidak suka 0%

For question number 2, do the students like speaking class? The

results are;
Table 4.3
No Criteria Total
1 | Sangat suka 20,45 %
2 | Suka 68, 18 %
3 | Kurang suka 11,36 %
4 | Tidak suka 0%
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For question number 3, do the students need to know about the rules of

Jigsaw technique? The results are:

Table 4.4
No Criteria Total
1 Sangat perlu 40,91 %
2 | Perlu 59, 09 %
3 | Kurang perlu 0%
4 | Tidak perlu 0%

For question number 4, do the students like jigsaw technique in

teaching speaking? The results are:

Table 4.5
No Criteria Total
1 Sangat suka 20,45 %
2 Suka 77,27 %
3 Kurang suka 2,27%
4 Tidak suka 0%

For question number 5, do the students active in discussion when

jigsaw technique is applied? The results are:

Table 4.6
No Criteria Total
| Sangat aktif 13,63 %
2 Aktif 65,90 %
3 Kurang aktif 20,45 %
4 Tidak aktif 0%

For question number 6, do the students used English when they

discussion?The results are:
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Table 4.7
No Criteria Total
1 Sangat sering 9,09 %
2 Sering 31,81 %
3 Kurang sering 50 %
4 Tidak sering 9,09%

For question number 7, do the students pay attention to their friends

when their friends share their opinion? The results are:

Table 4.8
No Criteria Total
1 Sangat sering 18,18 %
2 | Sering 65,90 %
3 Kurang sering 15,90 %
4 Tidak sering 0 %

For question number 8, does jigsaw technique helped the students

more enjoy in speaking? The results are:

Table 4.9
No Criteria Total
1 Sangat membantu 47,73 %
2 Membantu 52,27 %
3 Kurang membantu 0%
4 Tidak membantu 0 %

For question number 9, does jigsaw technique can make students more

motivated in speaking? The results are:
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Table 4.10
No Criteria Total
1 Sangat termotivasi 38,63 %
2 Termotivasi 59,09 %
3 Kurang termotivasi 2,27%
4 Tidak termotivasi 0%

For question number 10, are there progressions in speaking when

Jjigsaw is applied? The results are:

Table 4.11
No Criteria Total
1 Sangat ada 20,45 %
2 Ada 70,45 %
3 Kurang ada 9,09 %
4 Tidak ada 0%

For question number 11, do the students often find difficulties in

Jjigsaw technique? The results are:

Table 4.12
No Criteria Total
1 Sangat sering 6,81 %
2 Sering 47.72 %
3 Kurang sering 27,27 %
4 Tidak sering 18,18 %

For question number 12, do the students often ask to the teacher when

they find difficulties in jigsaw technique? The results are:
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No Criteria Total
1 Sangat sering 22,72 %
2 Sering 47,72 %
3 Kurang sering 22,72 %
4 Tidak sering 6,81 %

For question number 13, does the teacher often answer their

questions? The results are:

Table 4.14
No Criteria Total
1 Sangat sering 38,63 %
2 Sering 54,54 %
3 Kurang sering 6, 81 %
4 Tidak sering 0%

For question number 14, do the students ever make mistakes during

jigsaw technique is applied? The results are:

Table 4.15
No Criteria Total
1 Sangat pernah 2,27 %
2 Pemah 56, 81 %
3 Kurang pernah 15,90 %
4 Tidak pernah 25%

For question number 15, does the teacher often correct the students’

mistakes? Results are:
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Table 4.16
No Criteria Total
1 Sangat sering 38,63 %
2 Sering 52,27%
3 Kurang sering 2,27%
4 Tidak sering 6,81 %

For question number 16, does the teacher often motivate the students

to active during jigsaw technique? The results are:

Table 4.17
No Criteria Total
1 Sangat sering 52,27 %
2 Sering 47,73 %
3 Kurang sering 0 %
4 Tidak sering 0%

For question number 17, does the teacher dominate the class during

jigsaw technique? The results are:

Table 4.18
No Criteria Total
1 Sangat sering 22,72 %
2 Sering 59,09 %
3 Kurang sering 15,90 %
4 Tidak sering 2,27%

For question number 18, does the topic interested? The results are:
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Table 4.19
No Criteria Total
1 Sangat menarik 29,54 %
2 Menank 54, 54 %
3 Kurang menarik 15,90 %
4 Tidak menank 0%

For question number 19, does the topics help the students to be active

in discussion during jigsaw technique is applied? The results are:

Table 4.20
No Criteria Total
1 Sangat membantu 29,54 %
2 Membantu 65, 90 %
3 Kurang membantu 4,54 %
4 Tidak membantu 0%

For question number 20, does jigsaw technique needs to be applied in

their schools? The results are:

Table 4.21
No Criteria Total
1 Sangat perlu 56, 82 %
2 Ferlu 43, 18 %
3 Kurang perlu 0%
4 Tidak perlu 0 %

3. Score of the students

The scores of the students which were derived from the assessments of
four times measurement of the students speaking competence are presented

completely in FSI rating procedure table.
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Below, the students’ score will be described generally, but to be more

specific about every criterion of students’ score can be seen in Appendix.

Table 4.22
No Students I a I v
1 | Aditya P. 23 26 28 38
2 | Andreas 23 26 28 34
3 | ApriliaD A 50 55 63 72
4 | AvianggaRP 3 38 48 56
5 | Bagus olifianto 50 52 63 68
6 | Brigita SR 42 46 64 72
7 | Chandra S. 17 20 30 42
8 |D.Fikria AM 50 52 64 72
9 | David ardian 34 38 63 72
10 | David jefia 42 46 52 68
11 | Ekky putra 34 42 44 49
12 | Eko nuriman 16 20 26 33
13 | Elly yunita 42 46 55 68
14 | Emil Afriza 42 49 52 72
15 | FelixiaD.J 42 46 52 72
16 | Filemon Edwin 34 38 46 56
17 | Fransiska N.N 33 36 42 53
18 | Gabriela A.O 36 38 42 53
19 | Goeno roza E. 33 42 46 56
20 | Hadiyanti J. 16 20 26 33
21 | I'made bagus P. 34 38 45 49
22 | Ignatius danu 40 44 50 58
23 | Kiki rerandra 50 52 57 72
24 | Kresnohadi R. 50 55 63 76
25 {Lindao 42 45 51 58
26 | Margareta A. 36 38 45 58
27 | Nesra andrika 42 46 39 68
28 | Ni komang ayu 42 44 51 58
29 | Niluh yuli K. 40 44 50 59
30 | Rahmat H. 40 44 52 59
31 | Ramadhan Z.R 34 38 43 52
32 | Ryandi P.P 42 45 52 72
33 | Sari dewi K, 36 38 47 56
34 | Satrio adi P. 42 45 49 68
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35 | Savitri R. 42 45 50 72
36 | Septian R. 42 46 52 72
37 | Spica cahyo A. 42 45 48 62
38 | Tessa fintan 36 38 46 65
39 | VamelaR.A 34 38 45 64
40 | Vinsencia D.A 42 46 60 76
41 | Vivi sumatri V. 42 46 62 72
42 | YesiekaL. 36 38 49 56
43 | M.ghozy A. 33 36 4] 49
44 | I gusti ngurah adi 33 36 4] 49

The score will be interpreted into conversion table.

Table 4.23
Meeting Score Number of stadents FSI level

I 16-25 5 0"
3342 34 17

43-52 5 2

11 16-25 3 0"
26-32 2 1

33-42 16 1"

43-52 21 2

53-62 2 2"

111 26-32 5 1
33-42 4 1"

43-52 24 2
53-62 5 2"

63-72 6 3
i\ 33-42 5 1"
43-52 5 2
53-62 14 2"

63-72 18 3
73-82 2 3"

From the result of the students’ score above, can be known that score

of the students can improve in every meeting. For the first meeting, FS1 level
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made mistakes, their teacher corrected it. But when they discussed with their
friends, they seldom used English but they used their mother tongue.

The result of questionnaire in every number would be analyzed one b
one. For question number 1, can be known that 95, 45 % students like English
and others were not. For question number 2, can be known that 88, 63 %
students like speaking class and others were not. For question number 3, can
be known that 100 % students need to know about the rules of jigsaw
technique. For question number 4, can be known that 97, 72 % students like
Jigsaw technique in teaching speaking and others were not. For question
number 5, can be known that 79, 53 % students active in discussion when
jigsaw technique was applied and others were not.

For question number 6, can be known that 59, 09 % students did not
use English when they discussion and others were use. For question number 7,
can be known that 84, 08 % students pay attention to their friends when their
friends share their opinion and others were not. For question number 8, can be
known that 100 % students answered that jigsaw technique helped the
students more enjoy in speaking. For question number 9, can be known that
97, 72 students answered that jigsaw technique can make students more
motivated in speaking and others were not. For question number 10, can be
known that 90, 9 % students answered that there were progressions in

speaking when jigsaw is applied and others were not.
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For question number 11, can be known that 54, 53 % students often
find difficulties in jigsaw technique and others were not. For question number
12, can be known that 70, 44 % students often ask to the teacher when they
find difficulties in jigsaw technique and others were not. For question number
13, can be known that 93, 17 % students answered that the teacher often
answers their questions and others were not. For question number 14, can be
known that 59, 08 % students ever make mistakes during jigsaw technique is
applied and others were not. For question number 15, can be known that 90, 9
% students answered that the teacher often corrects the students’ mistakes and
others were not.

For question number 16, can be known that 100 % students answered
that the teacher often motivate the students to active during jigsaw technique.
For question number 17, can be known that 81, 81 % students answered that
the teacher dominates the cliass during jigsaw technique and others were not.
For question number 18, can be known that 84, 08 % students answered that
the topic interested and others were not. For question number 19, can be
known that 95, 44 % students answered that the topics help the students to be
active in discussion during jigsaw technique is applied and others were not.
For the last question, can be known that 100 % students answered t'hat jigsaw

e

technique needs to be applied in their schools.
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3. The students’ score

The researcher can analyze that the students can improve their score in
every criteria. In the second meeting, there were 7 students who can improve
their score in accent. No body who can improve their score in grammar. There
were 7 students who can improve their score in vocabulary. There were 26
students who can improve their score in fluency. There were 13 students who
can improve their score in comprehension.

For the third meeting, there were 23 students who can improve their
score in accent. There were 9 students who can improve their score in
grammar. There were 17 students who can improve their score in vocabulary.
There were 33 students who can improve their score in fluency. There were
25 students who can improve their score in comprehension.

For the last meeting, there were 19 students who can improve their
score in accent. There were 15 students who can improve their score
grammar. There were 37 students who can improve their score in vocabulary.
There were 16 students who can improve their score in fluency. There were
36 students who can improve their score in comprehension.

From the explanation above, we can conclude that every student can
improve their score in different criteria. It means that this study was success to
improve their speaking competence which can be seen from their score in
speaking class. Although in the first meeting their score was not quite good

but the students can improve their score in every meeting.



CHAPTER YV

CONCLUSION

A. Conclusion

1.

From the data in the last chapter, we can conclude that:

The teaching and learning process when using jigsaw technique can be done
based on the planning which was planned. Although there were some
difficulties, but both the teacher and the researcher can solve it together. The
teacher can do their job maximally and the researcher can too. The problem
which was found since the teaching and learning process was in order to the
students to speak in the classroom by using English. But for about the maternal
and the technique can be accepted by the students.

For about the responses of the students when the jigsaw technique applied
were good. it can be seen by the questionnaire which was given to the
students in the last meeting. And the researcher has analyzed it. In fact, more
than 50 % students, exactly 97, 72 % answer that they like jigsaw technique as
a method in teaching speaking and they answer that they hope jigsaw
technique can be applied in their school although the research has done.
Finally, the students can be responded goodly all of the questions.

For about the students’ speaking competence can improve when jigsaw
technique applied. The students’ speaking competence can improve in every
meeting. It means that jigsaw technique can help the students to improve their

speaking competence.

N



92

B. Suggestion

-

From the data in the last chapter, we can suggest that:

. The students must be motivated to speak English when they leamn English.

Because when the researcher applied jigsaw technique in their classroom,
more that a half students used their mother tongue to interact with their
friends and to express their opinion.

The teacher must control the class, because the situation in the classroom was
crowded, it might caused there were many students in one class or from the
schoo! can minimize total the students in one class, might be 30 or 35 students
in one class, because 44 students in one class was too much, so it was natural
when the classroom was crowded.

The teacher must give punishment to the students when they start make noisy.
It meant that to make the students not to make noisy again and can make the
students to be more discipline.

The teacher must control the time when she taught English in the classroom.
Most of the teachers can not control the time when they taught in the

classroom.
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