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\ is an anthology of best practices
- inthe teaching of English in Indonesia.
: o Based on the belief that
there isno best practlce which is suitable
_for all situations and at dlfferent times,
-+ this book focuses not only
on the important role of English teachers,
i ~but also on the contribution of
N BT various other factors such as
approaches, teaching and learning activities,
learners, instructional media, cultural aspects,
‘character building, and professional development. .
With 34 chapters on various angles of
how to teach or how to léarn English successfully,
it is expected that this book
can give something to everyone
who deals with various facets of
English Language Teaching.
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Gtrategies to Establish Rapport in EFL
Classes

Ahmad Dzo’ul Milal

State Institute for Islamic Studies “Sunan Ampel,” Surabaya, East |
! ) ava

'Clas.sroom can be viewed from two different perspectives: as a com-
municative erent and as a pedagogical endeavor. All communicative behav-
iors between interlocutors, i.e. teacher and learners, are intended to serve
pedagogica| purposes. Teacher’s orders, advice, explanations, information,
nstructions to do tasks, questions and learners’ responses in terms of con-
ducting activities or verbal production of utterances should, ideally, be con-
sistent with the lesson objectives and aimed at maximizing the achievement
of the goals. |

Teacher is inherently powerful (Stubbs, 1983), on the one hand, but for
pedagogical reasons, learners need to be empowered, on the other hand.
This is in line with the current pedagogical trend of a learner-centered ap-
proach where learners are to be given more responsibility, autonomy, and
freedom. In other words, learners should be empowered in order to maxi-

mize learning achievements. . _ |
Implicit in Stubbs’ (1983) statement of asymmetrical relatlonshnp be-
tween teacher and learners, teacher has a higher level than lffearrllc?rs. Re'fer-
i ion, “ nsions
ring to ' 's (2004: 248) assertion, there are five dime
gtoiMarti an Boscls. ) re all positioned, very

of inequality in ost-colonial society by which we ar . Y
early life in the I?)ome: generation; gender, ethnicity, incapacity; and class.

d in the following

Unequ nd learners can be trace

al levels between teacher 2 )

' ation than learn-

drcumstances. Normally, teach [jerbiecr;i; some learners
ers. This variable might not be ! Y

t the result of the ques-
urned out to be older than the teac e T e bdcwaen
tionnaire, Gender is not quite 2 relevan

ty and class.
teacher and learners in this study, and n

e in this stu
her, as shown by
¢ variable tO
either are ethnici

383

Scanned with CamScanner



r and learners unequal is Capag

, . and be more ca )
’ : have greater capacity an Pable than
Teacher is supposed to n than learners, hence i

i hi ositio :
learners. That puts teacher lr; h\lif:fitfl'1 glesson, eluding the Iearnersg X'ng
o L]
him power to have full contro

.« presumed to be for the bepag, '
thing the teacher does during the I?Siﬁz Igsi\ﬁarr and the learners are thengeif\llt :
S entaililnkg :ha::e;:hsirclzessful if learners feel secure, safe aentj.

t is like . ’
E::E:;:;’::Z’: and, th;c is possible w-hen t!were Ee:aap:doﬁa(f::d Persony
relationship) among classroom participants: teacd't. s that F's.

One of the strategies to establish such a condi IOII1. ; - eacher exer.
cises solidarity in interaction with the learners. Soli ar|.ty refers to the
addressor’s understanding of the addressees by n'ot putting them on th,
defensive. That might be manifested, for instance, In terms of teachers’ 5.
ceptance of learners’ disagreement, giving cha.nce.for argument;, and being
more open for two-way communication. Solidarity may also mean to py
oneself in the position of another. It includes the feelings of empathy; re.
spect, acknowledging others, care, and love.

Despite the fact that the teacher is inherently the right owner of power
over learners in the classroom interaction, he or she also implements vari-
ous strategies to minimize the effect of such practice. When the teacher is
demanding services or information (Halliday, 1985), there are ways by which
he or she does it mildly, politely, and non-authoritatively. In that case, he or
she practices solidarity in order to build good rapport.

The core variable making teac

RESEARCH METHOD

This study attempts to describe and explicate a classroom phenom-
enon of teacher’s exercise of solidarity, reflected by the classroom discourses,
to build and maintain good personal relationship (rapport) between teacher
and learners. The data were obtained from an English language class of
mixed-ability adult learners taught by a male teacher. They were collected
by audio-visual recording and observation, a one-shot-site technique, Pr®-
ceded by taking some measures of Preserving the naturalness of data.

The results of the recording were transcribed so that it is easier
sptrGI::ar-e dag fragm‘:‘fnts of teacher-learner interaction which contain s!
th?cTiiﬁsonfﬁmn?in dne done by the researchers sitting at the back?

8 ield notes (Spradiey, 1980: 59). This facilitates getti"

=
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Comprehensive understanding of the
the process of transcribing and ap

The data were, then, analyzed alyzing,

qualitative :

sside; thus, the remaining data were organi
evant data WET®, th?n’ displayed in order to enumerate poi
clusions, and make interpretations. points, draw con-

RESULTS AND DISCUSSION

The data show that there are several ways for a teacher to practi
solidarity to build rapport in the classroom. They are showing resp[:ecat 11(:5‘f
ing inclusive pronouns, expressing requests, using affirmative forms to’ ex-
press directive acts, giving praises, asking for personal opinions, using indi-
rect orders, apologizing, accepting criticism, thanking, and offering free
choice.

Showing Respect

Despite that higher position, as the data show, the teacher does not
play his role authoritatively. He sees his job as a great thing. He pays regards
to his learners. He considers that meeting as a special and respectable event.
That is indicated by the fact that he bought a new batik dress special for that
valuable occasion, as he announced it at the beginning of the lesson (Batik is
an Indonesia ethnic-bound dress usually worn for formal or special events,
such as to attend wedding ceremonies). _

Now that the teacher says he bought and is wearing such adress sp'eCIaI
for learners in that occasion implies that he pays respect to them. Consider-
ing the context of that lesson, what the teacher is d0|f1g is understanda}l:le.
That lesson is a part of the In-service Certificate for English Lanﬁ'.'lageo-:;esfwlgg
(ICELT) course program in which the teache[' ShOUId- be Z?aca:\r:igt’:he course
nd assessed by the moderator from Cambridge lanegrstyworking people
tutor, The learners attending the class are senior learners, 7

Who want to stu dy English, not school’studelr_ictjst- s o
| The reason underlying the teacher's expslspeCia
lust bought that batik dress the

ouncement that he has

day before [ | for the learners. Why

Milg, Strategies to Establish Rapport in EFL Classes
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to the learners!? Shouldn’t respect be CONceqlqy N
of showing off? N

ng of new batik explicitly so that IearnErS
know his feeling about them at the initial stage of the lesson. Thyt S in.

tended to create rapport between teacher and !eal'dr;ers.c'lrhls 'S Consistey,
with one of his personal aims, i.e. “T0 create a friendly and relaxed legyy,

atmosphere” (stated in teacher’s Lesson Plan). YVhat he expects Seems ¢,
be effective as evidenced by the fact that after his announcement, learpg,.
are cheerful with laughters. He does it at the beginning of the lessoy, be.

cause he wants to promote a positive

should he announce it hiE
order not to give the impression
Teacher announces the wearl

learning attitude of the learnerg ang

establish a conducive learning atmosphere since as early lesson Stages
possible, hoping that when rapport has beell1 established, the teaching g
learning phases would be smooth and effective.

Using Inclusive Pronouns

Inclusive pronouns are referring expressions which include the speaker
e.g. we. Using this pronoun means the speaker is included in the propos;
tion being produced. When an addressor says to an addressee, “Now you
do this task,” this entails the obligation of the addressee to do it without the
involvement of the addressor. But, if the speaker says, “Now we do this
task,” this means the speaker is also involved in doing the task.

Based on that definition, having scrutinized the data, the writer finds
that the teacher uses the inclusive pronoun several times. For example:

Fragment |: Teacher’s (T) Announcing a Guessing Game

(I) T Ijust want to warm you in the beginning of the lesson
(2) So, we are doing a guessing game

(3) So, I will show you some Pictures, and then you guess the pictur®

This is an excerpt when the teacher is
-guessing game. Utterance (2
Actually, it is the learners w
picture that the others are

giving instructions to condUCt"a
) clearly contains an inclusive pronoun “we
dho do the activity. One of them guesses the
escribing. The te i anage the

m the pr : ; s ()
and (3), when the teacher a Preceding and following utterance

ddresses th o that
it i e learners using “you” meaning*
it is the learners who do the task, not inVoIving the teicg’:ru

ml BEST PRACTICES IN THE TEACHING OF ENGLS!
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Please™ is one of the linguistic realizati

that he wants to put himself in a i
g Pproximately equal position wi
ers. That indicates the practice of solidarityy Ha position.withithe Igarn:

Fragment 2: Teacher’s Instructing Learners to Do a Guessing Game

(I) T OK, Bu Leoni. “Teenagers”
(2) Please, sit down. All right!

3)  And, next, Pak Putu.
(Amale S came forward, took aseat, and T showed a picture to the

, class on his back)
4) Please help Pak Putu to describe this picture.

(3) Very easy.

ers Ms Leoni to sit down after she takes
he nominates Mr Putu to take
n the class to describe the
lear from the excerpt that
s that why he uses
rmally neces-

In that extract, the teacher ord
the turn to be a guesser in the game: Then, he |
Ms Leoni’s position and asks all other Iearnl:rz Ic
picture in order to be guessed by Mr Put_Lll_.he l e
the teacher uses “please” in his Q'r-ders;j r wgen it is not no
Mitigating expression “please” i his orde
§ ' ' ress a request to

ajyg)e':ss:g E}‘::Z:e't(-)f “pleaSe'” the teacher d: ii:?:lf:tihority toqcontrol
the learners because he is in higher P 0. Itisan order, but the order is

. e lesso _ !
and to manage the proceedlng_S Of;ﬁ; mpres sion of power impact in order
§iven empathetically tO minimize

p [

, . Classes
Milgj, Strategies to Establish Rapport if EFL
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arian rather than authoritative, Thjs Sour
psychologically closer relatioo
hence lowering their aﬂectiv‘
R

for the teacher to appear egalit ni
delicate impression is important toI gt
ship between the teacher and the le2 ;

filter (Krashen, |985).

Using Affirmative Forms to Express ?lritcig:eo?:;:aker's |
Directive is a social communicative un getting

hearer to do something (Searle, 1979). This illocut-lonaljy act is normy

performed using imperative form of s_'.ent.,ences. At this Pomt, there are
linguistic levels dealt with: the syntacticand the pragmatic levels. The former
s manifested in the form of sentences; hence there are affirmative, inte.
rogative, and imperative forms (Yule, 1996). Those sentential forms g
then put into use at the pragmatic realm when the spez?ker. of the sentence
is engaged in communicative activities. At the communication level, linguists
deal with the communicative functions of the sentences, i.e. speech acts,

Unfortunately, there is no one-to-one relationship between sentences
which are syntactic and acts which are communicative. That is because of
the intervening variable of context. In other words, a certain form which is
normally manifested in a particular sentence may be used to express a vari-
ety of functions when it comes into communicative use. An interrogative
form, for instance, which is normally manifested in questions, is not always
used to ask but can also be used to express a request, e.g. “Can you open
that door?” In Schiffrin’s (1994: 85) term, she mentions “one form for many
functions” and “many forms for one function.”

This pragmatic principle also applies to directive. In order to perform
directive acts, one normally uses imperative sentences. In actual communi-
cation, however, a speaker may use affirmative form to express directi
acts. This can be found in data of classroom discourse.

The above excerpt is the transcript of the teacher’s giving instructions
to Iea_rners to do agame. As an instruction, it is quite likely that the teache’
e mparsivsfors sich 5, " dow here;describ £ P
5. Instead. he wses at:f“ n P'_’aCtlce, neverth.eless, the teacher does "bove

, irmative sentences like the italicized forms 2
(Utterances 4, 5, 6, and 11).

o mTi'tl:e :eason underlying such communicative behavior is to be POI
gate the urge of order. Consistent with one of the persona! aims

ite Of
the

.383 l NGUSH
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Fragment 5: Teacher’s Instructj

ll'lg Learne .
ClaSSifying Gamers to be in Groups Doing

() T OK. Now, [ allow you to work in groups

(2) OK. Now, you need this taple

whi -
the corner of the room) (while touching the round tables at

(3) N_ow, | \'NOUId like you to group based on what ¢
still babies, children, teenagers, until marr‘i’ed’::‘z’ucgewhen they are

(4) So, you can open this one.
(5) You just do grouping, OK?

(6) So, you do this with your group based on its stages.

The verb “allow” in (1) indicates that the teacher uses a permission
verb to make learners do the task of working in groups. He could use an
imperative form of directive such as “Now, work in groups,” but he does
not do that. Instead, he uses a permission verb. In utterance (2), instead of
bluntly ordering “take this table”, teacher says “you need this table.” By
telling about the need of table, teacher indirectly implies order. The use of
“I would like you to ...” (3) also implies mitigated order, and so does the use
of modal auxiliary “you can ... ” (4). Inshort, there are some ways .the t.eacher
uses to express indirect orders. That is to make his order_less dlrec_:twe_ and
less authoritative implying another indicator of the practice of solidarity, 2

strategy to build rapport.

on than learners. As such,

» meaning that

there used to be a cynical P"O"'erb “Teacher caln do n,:gvr\:; o:iin:; trad?tion—
ners is always ' d .

whatever the teacher does t0 the lear o the learners. There is an

. izes
ally, it is unlikely that the teacher apologiz 4 1o be more kn owledgeable

- se
s. Teacher IS Sullzpi(s) to pass on knowledge and/or

Apologizing

Teacher, social inherently, has higher positi

Underlying reason for thi

than the learners. His or her mall:l t:rs' she gives t© the learners must be
ability to the learners. Whatever né
fight, or at least beneficial for them.

| Classes

Milal, Strategies to Establish Rapport in EF
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Asking for Personal Opinions
When a speaker is asking 2

that the speaker acknowledges the: . < his or h
that the addressor is not authoritarian who impose er own ideag

over the addressee. That means the speaker admits that the_ hearer hag the
right to be respected, to talk, and to give opinions. Otherwise, the Speaker
would dictate his or her ideas in such a way that the hearer merely listens
accepts, and follows without giving any opinions.

Based on the data of classroom discourse, it is found out that the teacher
does not dictate his own ideas but asks for the learners’ personal Opiniong
about something. For example:

hearer for personal opinions, it indicate,
he existence of the hearer. It also implieg

Fragment 4: Teacher (T) and Learners (Ls) Discussing Pregnancy as the
most Important Event

(1) T For children, ya? And you got many things to do usually, ya?
(2) Ls

(3) T Which one is busier? Mother or. father usually?

(4) L1 (one male learner) Both

(5) T Bothya?

~ (6) Do you agree?

The teacher’s asking for learners’ opinion as in (6), where teacher asks
learners whether or not they agree that both father and mother are equally
busy, implies that the teacher does not immediately accept an opinion only
from one side but he tries to ask for other personal opinions from other
learners. That indicates that the teacher admits the authority of the learners
to express their ideas to practice solidarity in the classroom.

Using Indirect Orders

Teachers normally give instructions in the form of orders to get learners
to do a task. That is the consequence of power they have. In practice, hoW”

ever, as found out in the discourse data, the teacher uses some indirect
ways to do so. For example,

| 390 | BEST PRACTICES IN THE TEACHING OF ENGL"
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) OK. Now, you need this ¢

(4) So, you can open this one.
(5 You just do grouping, OK?

()  So,you do this with your group based o its stages.

verth:en\‘/l:LZ Ieaalll:l)1ve;,rs 'go(ll)‘lelntil:;ﬁs: vtlga:.tk-the.teacher uses a permission

ing in groups. He could use an
imperative form of directive such as “Now, work in groups,” but he does
not do that. Instead, he uses a permission verb. In utterance (2), instead of
bluntly ordering “take this table”, teacher says “you need this table.” By
telling about the need of table, teacher indirectly implies order. The use of
‘I would like you to ...” (3) also implies mitigated order, and so does the use

of modal auxiliary “you can ...” (4). Inshort, there are some ways the teacher
rs. That is to make his order less directive and

uses to express indirect orde T
of solidarity, a

less authoritative implying another indicator of the practice
strategy to' build rapport.

Apologizing : .

Teacher, social inherently, haS“h'Sher P°::]

there used to be a cynical proverb Teagher \ways right. Hence, tradition-

Whatever the teacher does t© the leart= . \tfza?clhe learners. There is an
iy .

ally, it is unlikely that the teacher apologiz 5 be more kn owledgeable

i osed t
underlying reason for this. Teachel: IStZlelzpis to pass on knowledge and/l;ar
than the learners. His or her main the learners must be-
abi“t)’ to the learners. VWhatever he or S
fight, or at least beneficial for them.

ion than learners. As such,
do no wrong” meaning that

he gives tO

_ . | Classes
Mild, Strategies to Establish RIPPO'® in EF
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In addition, as a model, teacher is tO be im|.tated by learners, There.
fore, teacher is, ideally, error-free. If the te.acher I erroneous, the Ieamers
will be even more flawed. This is in line with an Indonesian Prover, « "
kencing berdiri, murid kencing berlari’:, freely translated as, “If the teachy,
pees standing, learners do it running. |

Such a traditional point of view is likely to be c‘f”'_e"ftl)' Criticizeq p,
cause it seems to be contradictory against the humanistic idea, A teache, ]
a human being. As a human, he or she will never be free from erropg “©
erris human,” says a proverb. So, it is quite normal and natural that ateachg,
makes a mistake. One way to minimize or neutralize the effect of thjg Mis.
take is to apologize. This is done by the teacher as evidenced in the dis-
course data. When he makes a mistake, he apologizes to the learners, This
implies that the teacher puts himself in position equal with the learners, He
is aware that everyone can make a mistake. Making a mistake is ong ¢
human'’s natural characteristics. When he does so, he expresses an apology
as can be seen in Fragment 6.

Accepting Criticism .
According to the data of classroom discourse, the teacher accepts criti
cism from learners. That can be seen in Fragment 6.

Fragment 6: Teacher’s (T) Presenting the Target Phrases to Learners

(Ls)

(1) T Whatis “merawat” in English?

(2) Ls Take care

(3) T Take care or take af ....

(4) Ls Look... after....

(5) T Take after

(6) L1 What the difference between look g
(7) T Take after.

(8) Oh, sorry, sorry. You're right.

9) Look after. Look dfter.

(10)  OK. Thank you.

fter and take dfter?

The above extract represents teacher’s checking learners’ knowledg? l{
they know the word “merawqt”

in English (1). Learners answer cor rectf

392 IsH
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Nd wants tq
exPeCted and says, “look after” ( ) T (.3). The |

reacher actually, but what he el © 1Nat s the p
sfter” (5)- Either knowing it js 5 sli
him indirectly, or being ignorant,
2 question about the difference p
asked, the teacher feel remindeg

get its synonym by
€arners know what is

learner’s indirect correction (8).
That indicates that he does not thj

nk of hi
know All (Maugham, 2010). That e of himself as error-free and Mr.

S Open to criticism implies that the
has human weakness, and acknowl-

edges the existence of learners. So, accepting criticism is also an indicator of

the practice of solidarity.

Thanking

Thanking implies the acknowledgment of the speaker towards the good-
ness done or given by the hearer to the benefit of the speaker. It is underlain
by the feeling of gratitude for some advantage provided by the other person
and by that of indebtedness. Actually, teacher is not in the position of being
indebted to the learners in academic sense because he or she is institution-
aly in higher position, naturally more knowledgeablg, norrpally more se-
nior, and inherently the provider, of knowledge and skills, while learners the

receiver.

The fact that the teacher,

learners for something they have done to him, e
(10) of Fragment 6, indicates that he develops good manner, meaning

. He does not feel
he does not want to appear superior over the l:::l:;cts o, In short,
offended to be criticized and wants tO show that e onducive s having
the teacher is keen on making the classroom Cznthe teacher and the learn-
harmonious psychological relationship betwee

ers,

In the following examp
®ven when he is not oblige

according to the discourse data, thanks the
as can be seen in Utterance

le (Fragment 7). the
d by the sod

[}

. . EFL Classes
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F t7 Teacher’s (1-) Instructing Learners (LS) to Work in Pairs
ragment 7: :

K, one two. One two- One two. One ty,
hich one is the most important event in yq,
on could not be clearly

(1) T (T put Ls in pairs). O

(2) So, you can choose which
life. (Ls’ pair-work discuss|

(3)  recorded).

(4)  OK. Thank you.

(5)  Bulda,

you, please tell your friends about ...

esents the teacher’s instructing learners to do 5

The above excerpt repr .
r-work discussion,

pair-work. After learners have finished conducting a pai
the teacher thanks them for doing the task, and nominates one of them, M

Ida, to tell the class about her partner’s most important event in his life,

Learners’ obedience of the teacher’s order to conduct an activity, how.
ever good the performance is, does not deserve teacher’s gratitude. It js
the obligation of the learners to obey him or her. He or she should not be
grateful for being obeyed because obedience of the learners is his or her
right. But, why does he do so? The teacher wants to appear polite. He
wants to show that he respects the learners and what they are doing is great
in his eyes. The teacher and learners are being equal, so it is not a command
which the powerless must obey. Therefore, when they obey it, he thanks
them for it. In sum, teacher’s thanking the learners indicates that solidarity
is practiced by the teacher.

Offering Free Choice
Another indicator of the practice of solidarity in addition to power is

the teacher’s giving to the learners the freedom to make choice. For ex
ample: |

Fragment 8: Feedback Stage after Gap-filling Task

(1) T OK. ljust want to settle down, get married and have many

(2) children,
(3) How about number three?
4 Who wants to answer number three?

(5) L5 Bu Leoni!

394
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Nevertheless, the teacher s responsible for managing the classroom

and making its proceedings flow smoothly. Therefore, when he sees that
learners do not quite respond to the option or hesitate and take too lon
time to react, the teacher does not want to waste more time. Hence hg
uses his authority to nominate a learner in order to smoothen the les,son
process. That can be seen in (4). However, when he sees that one of the
learners is responsive, he immediately calls her to do the task (6).

CONCLUSION
Practicing solidarity shows that teacher is empathetic; hence, building
rapport between the teacher and learners, making learners feel secure and
self-confident, giving them greater-autonomy and responsibility, and estab-
lishing classroom harmony. In addition, teacher’s practicing solidarity in the
classroom bring a number of benefits as follows: ;
* By showing respect, the teacher is able to arouse learners’ self esteem.
When learners feel that the teacher pays respect to them, they feel that

i ce.
they deserve some values; hence, growing self confiden

. . indicates that he/she is
) ‘ inclusive pronoun I .
The teacher’s use of an learners’ shoes. He/she tries to

empathetic, putting himself °r_heri::ilrnfeelings their needs, and their
understand learners’ standpoint, . existence, accepts
preferences. In sum, the teacher ack_nowledges their exist P

it, and ds to it. i :
When tri'\ees lt);):cher uses “please” in i Or:cci:'irt,a::i
polite and is more persuasive than ﬁ‘isteem
fegl respected and have greater Ze
requested rather than commanded:

indicates that he appears
ve. That makes learners
because they feel to be
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m directive acts expre

+  The use of affirmative statemen® t(t)egi:: Lrge of order; henc: gif/?r?s

higher level of politenfess a:SrT;ESZOm and autonomy. :
the feeling of gred .

. Ié:rr:: l|.:>sraises, Ieargners become more motlmte:int:czt;;iuTi :Erther be.

cause they feel appreciated (;n tl:fel:r::;—z:ss PIIShing gooq
i aking good perto L

.. x::::&egaiair“;sks |§3§-ners for personal opinions about Sométhing,
it indicates that the teacher respects Iear:ners and appears egalitarian
otherwise, he just dictates them to do things. o

* By expressing orders indirectly, the teacher is less aUthOf'Itat.l\lle, S‘?how.
ing his way in building rapport with the learners due to mitigation of
imposition of orders. _

e The teacher’s apologizing shows equal position between the teacher
and learners, because the teacher is aware that he is neither error-free
nor playing the role of Mr. (or Ms.) Know All (Maugham, 2010).

* That he or she accepts criticism, moreover, implies that he or she is
open-minded and democratic. The teacher’s thanking learners indicates
that he or she develops good manner.

* The teacher’s offering free choice to the learners shows that he or she
promotes learners’ autonomy and responsibility.

Teaching with solidarity should be taken into account by teachers to be
implemented in their language classroom practices because that will not
only build good rapport between the teacher and learners, but also pro-
mote learners’ affective engagement. Such a situation is conducive to em-

power learners; hence, maximizing the effectiveness of the language teach-
ing and learning process.
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